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Learning for God: Education in the Carolingian Age*

John J. Contreni

Purdue University

Schools in the Carolingian age functioned within a context of political fragmentation,
geographic isolation, institutional insecurity, limited communication, limited and unequal
distribution of resources, and frequent political and social violence. Thus, the history of
education in the Carolingian period was discontinuous. Nevertheless, reform movements
made education and learning socially significant. At the heart of the reforms was a profound
respect for the power of books and their texts to lead Europeans to truth. The collection,
organization, and systematization of knowledge in book form is the principal achievement of
Carolingian schools and their teachers. The continuity of Carolingian education, so difficult
to observe in human and institutional terms, is implicit in the texts teachers and scholars
created.

Les écoles carolingiennes connurent un contexte de fragmentation politique, d'isolement
géographique, d'insécurité institutionelle, de communication limitée, de distribution limitée
et inégale des ressources, enfin de fréquentes violences sociales et politiques. C'est pourquoi
l'histoire de l'éducation durant la période carolingienne a été discontinue. Néanmoins, des
mouvements de réforme ont donné à l'éducation et à la connaissance une place significative
dans la société carolingienne. Au cœur des réformes il y avait un profond respect pour le
pouvoir des livres et de leurs textes à mener les Européens à la vérité. La collecte,
l'organisation et la systématisation du savoir sous forme livresque est la principale réussite des
écoles carolingiennes et de leurs maîtres. La continuité de l'histoire de l'éducation
carolingienne, si difficile à observer au niveau des hommes et des institutions, est implicite
dans les textes écrits par les maîtres et les érudits.

The university, medieval Europe's great contribution to learning, still lives in the
modern world, although, admittedly, its links to its high medieval antecedents are
largely vestigial degree titles such as "bachelors," "masters," and "doctors" and
costumes that are worn only once at commencement time. The world of Carolingian
education is even more remote and offers no contemporary references upon which

one might draw, unless we compare Carolingian cathedral and monastic schools to
modern Christian seminaries, Jewish yeshivas, or Islamic madrassahs. Both the
impetus and goal of Carolingian education were religious. But while a curriculum
centered on religion might seem excessively narrow to modern educators, the all-
pervasive nature of religion in the minds of Carolingian teachers and some politicians
(but not all medieval people)1 assured that religiously centered studies would be far-

* This essay took first shape as the twentieth J.R. O'Donnell Memorial Lecture in Medieval Latin
Studies at the Centre for Medieval Studies, University of Toronto, on 7 February 2014. "Learning"

here is deliberately ambivalent to encompass both what was learned and how learning took place.

Unless noted translations are my own.
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90 Contreni
reaching and socially significant. The very nature of a textually based religion opened

up its teachings to continuous reading and interpretation, thus fostering a climate of
perennial debate and controversy. And, the context in which Carolingian schools
operated, a context of political fragmentation, geographic isolation, institutional
insecurity, limited communication, limited and unequal distribution of resources, and

frequent political and social violence, meant that the history of education in the
Carolingian period was discontinuous. How successfully schools fared in a highly
dynamic atmosphere determined how well and how long they functioned. Few have
left records of their activity for more than a generation or two.

This bald summary of the context of Carolingian education was not shared by
Carolingians thinkers. They represented themselves as the heirs both of Israel and of
Rome and thus traced the cultural roots of Carolingian schools not to the homeland
of the Franks on the lower Rhine, but to grander sources, the Bible and Roman
authors.2 How these two unlikely streams came together requires inspection of the
Carolingians' patristic and early medieval antecedents.

Patristic and Early Medieval Learning

What Carolingian teachers and students knew of the Bible and of Roman authors was
mediated by their predecessors. The writings of the Latin church fathers and the
educational traditions of early medieval masters deeply informed both what was
learned and how learning was achieved in Carolingian schools. These centuries, from
the death of Augustine in North Africa in 430 to the death of Bede in Northumbria
three centuries later in 735, were nothing short of revolutionary for the history of

culture and education and left: a deep impress on both for many generations to come.

A survey of the key texts that would emerge from this period, sometimes centuries
later, to challenge and invigorate studies in Carolingian schools illustrates this
revolution.

1 Archbishop Hincmar of Reims (845-882) complained to King Charles the Bald (840-877) in 868
that not everyone, presumably laymen, shared the bishops' view of things: "Audivi denique quosdam

reprehendere nos episcopos et dicere, quod volumus tota die per Scripturas parabolare" - "And I have

also heard some criticizing us bishops, saying that we want to chat about the Scriptures all day long."

See Epistola XV ad Carolum regem in PL 126:97D. Some laymen did participate fully in religion-centric

Carolingian intellectual culture, as the essays in Lay Intellectuals in the Carolingian World, ed. Patrick

Wormald and Janet L. Nelson (Cambridge, 2007) vividly show.

2 Mary Garrison, "The Franks as the New Israel? Education for an Identity from Pippin to
Charlemagne," in Using the Past in Early Medieval Europe: Politics , Memory and Identity, ed. Yitzhak Hen

and Matthew Innes (Cambridge, 2000), pp. 114-61; for Roman precedents in many fields, see the
essays in Carolingian Culture: Emulation and Innovation, ed. Rosamond McKitterick (Cambridge,
1994).
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Learning for God 9 1
Some time in the 470s or 480s, Martianus Capella composed his De nuptiis

Philologiae etMercurii ( The Marriage of Philology and Mercury ), a very long (379 pages

in English translation) and complex introduction to the liberal arts intended for his
son.3 Martianus's book found a much wider audience than that: it survives in some

250 medieval manuscripts, an astounding number for such a difficult text.4
Martianus's work owed its popularity to its theme, the liberal arts. It became the basic

book on the liberal arts for centuries of medieval students, so much so that the original

book on the liberal arts, the Disciplinaram libri IX ( Nine Books of Disciplines) of Varro

(116-27 BCE), was no longer copied and disappeared from view. The popularity of
Martianus's book was also owed to its authors art, for rather than a simple textbook
treatment of the arts, Martianus fashioned a tale, an allegory spun around the
marriage ceremony of Mercury and Philology that combined colorful and interesting
fantasy with useful technical information. The action of the book takes place before

the wedding when, at the insistence of Philology's mother, Mercury presented his gifts

to Philology. Chapter by chapter, seven beautiful women, Grammar, Dialectic,
Rhetoric, Arithmetic, Geometry, Astronomy, and Harmony (or Music), parade

before the wedding party to present their gifts, their arts. To follow their detailed
descriptions of their gifts, which include a mythologized historical background,
elaborate display of all the properties of their respective art, and some connection,
usually contentious, to the other arts is to enter intellectually and imaginatively into
the world of fifth-century classical culture.5

At the very time that Martianus Capella was composing his masterpiece, classical
culture and its gods claimed fewer followers. The secular educational system rooted in

the schools of countless Roman municipia that inspired Martianus Capella was slowly
withering away to be replaced by a new religious educational program planted in the
monasteries and bishops' churches of Europe and directed to three new gods in one.6

3 Martianus Capella and the Seven Liberal Arts, trans. William Harris Stahl and Richard Johnson with

E.L. Bürge, 2 vols. (New York, 1971).

4 Claudio Leonardi, "I codici di Marziano Capella," Aevum 33 (1959-1960), 443-89; 34 (i960), 1-99,
411-524.

5 A world that later Carolingian readers would find fascinating on account its "strange language with

undreamed-of grammatical constructions, unusual words and neologisms, Graecisms and Greek words,

its variety in the use of prose and metre, and the variety of metres used." See Mariken Teeuwen,

"Writing Between the Lines: Reflections of Scholarly Debate in a Carolingian Commentary Tradition,"

in Carolingian Scholarship and Martianus Capella: Ninth-Century Commentary Traditions on "De
Nuptiis " in Context, ed. Mariken Teeuwen and Sinéad O'Sullivan (Turnhout, 2011), pp. 11-34, at 11-

12. The essays in this volume explore the sophisticated scholarship inherent in the Martianus Capella

glosses.

6 Pierre Riehe, Education and Culture in the Barbarian West, Sixth through Eighth Centuries, trans. John J.

Contreni (Columbia, SC, 1976).
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92 Contreni
It was in these religious schools that generations of teachers re-thought what it was
that needed to be transmitted to their charges. This was no "dark age" waiting for the

Carolingians as the 2,348 titles listed in Clauis Patrum Latinorum prove.7 Instead,
choices were being made and the greatest choice of all was that Roman pagan authors
and their liberal arts belonged in the new curriculum.

Patristic and early medieval authors thought as much. With its emphasis on signs
and symbols and their interpretation, Augustine of Hippo's (354-430) great De
doctrina Christiana (On Christian Teaching ) laid out a sophisticated pedagogy that
assumed the same kind of education that he and Martianus Capella had acquired in
the schools of Roman Carthage, but which Augustine now applied to Christian texts.8
Cassiodorus (ca. 485-ca. 580), another product of Roman schools, could not assume
as much a century later when he composed his Institutiones ( Institutions of Divine and

Secular Learning).9 In his preface, he recounted famously his desire to complement the

secular schools of Rome with schools devoted to teaching the "divine scriptures." But,

he admitted, the violence of sixth-century Italy dashed those hopes. Instead, the
notion of the complementarity of religious and secular learning would be preserved in

his book. The Institutiones presents convincing evidence of Cassiodorus's own
learning and less sure evidence of a contemporary program of learning. He admitted
that some of the recommended books in his reading program might be difficult to
find. It is also noteworthy that his audience was no longer the educated Christian
laypersons of Augustine's day, but the "dearest brothers" of the monastery he founded

at Vivarium. Late antique culture was passing through the sieve of Europe's new
monasteries. The transmission history of the Institutiones suggests how fine the sieve

was set. Only three copies of the book with both of its two parts, "Divine Letters" and

"Secular Letters," made it through (there are references to three other lost copies in
medieval library catalogues). Teachers chose to break the curriculum into halves, with
a clear choice favoring instruction in divine letters. Twenty- three copies of the second

book on secular letters survive, while a dramatic sixty-four copies of the guide to
divine learning remain.10 What sparked such sharp reductionism in the curriculum?

7 Clavis Patrum Latinorum (hereafter CPL), ed. Eligius Dekkers and Aemilius Gaar, 3rd ed., CCSL
(Turnhout, 1995). For a sense of the Roman authors studied during this period, see the list of surviving

manuscripts in R.A.B. Mynors, "Index of Authors," in Codices Latini Antiquiores: Supplement, ed. E.A.

Lowe (Oxford, 1971), pp. 73-77.

8 De doctrina Christiana, ed. J. Martin, CCSL 32 (Turnhout, 1962), pp. 1-167; On Christian Teaching,

trans. R.P.H. Green (Oxford, 1997).

9 Cassiodori Senatoris Institutiones, ed. R.A.B. Mynors (Oxford, 1961); Cassiodorus: Institutions of Divine

and Secular Learning and On the Soul, trans. James W. Halporn with an introduction by Mark Vessey,

Translated Texts for Historians 42 (Liverpool, 2004).

10 Institutiones, ed. Mynors, pp. x-xlix; An Introduction to Divine and Human Readings, trans, and

introduction Leslie Webber Jones (New York, 1966), pp. 59-63. The statistics are based on Mynors's

This content downloaded from 143.215.137.43 on Thu, 06 Feb 2020 16:33:16 UTC
All use subject to https://about.jstor.org/terms



Learning for God 93
Some rigorists thought that Christian learners needed only divine wisdom and that
secular learning might corrupt them. Then, too, what need was there to cultivate the
arts beyond the basics in post-Roman Europe? Decisions animated by practicality and
principle combined to define the new curriculum.

Another handbook, Benedict of Nursia's Rule for monks, was of only local
significance in the sixth century and it shared a crowded field with other attempts to

regularize spiritual life in communities of men and women.11 Benedict's Rule and the
others are full of discipline and concentrated effort to attain holiness. What made
these little treatises on spiritual conversion important to education and culture was
their insistence on reading.12 Not only was the Rule itself to be read completely
through on a regular schedule, but in Benedict's Rule reading shared top billing with
manual work in the monks' daily routine. From Easter to the beginning of Lent,
monks were expected to read two hours each day and were encouraged to read during
their rest periods or after meals. Sunday was devoted entirely to reading. During the
Lenten season the daily reading ration was increased to three hours. In addition,
monks were expected at the beginning of Lent to choose a book from the library and
read it straight through. For most of the year monks were expected to read at least
twenty hours each week and during Lent at least twenty-six hours. These are
impressive numbers, even today, for people who were not professional intellectuals or

academics. Monks often receive credit as cultural heroes for their copying work in the

scriptorium, but actually it was the routinized, systemic reading program that deserves

the credit. As the Roman world transformed into what we recognize as its medieval
forms, the monastery was the only institution in the West that promoted reading and,

thereby, the culture of the text.

Benedict expected the brothers to be able to read. He only worried that monks

might succumb to laziness or gossip during the reading periods or that their reading
aloud might disturb other brethren.13 In the decades that followed him, as less well-
educated adults and growing numbers of children entered or were offered to
monasteries, the ability to read could not be assumed. Monks had to become teachers,
and monasteries had to take on the functions of schools. The way to the

list. While additional manuscripts may have come to light since Mynors's day, it would be surprising if

the proportions shifted significantly. See also James J. O'Donnell, Cassiodorus (Berkeley, 1979).

11 RB 1980: The Rule of St. Benedict in Latin and English with Notes, ed. Timothy Fry, O.S.B., et al.

(Collegeville, MN, 1981). See CPL, pp. 596-610 (nos. 1838-76) for the many early monastic Rules.

12 For reading in early medieval monastic Rules, see Riche, Education and Culture, pp. 1 17-19.

13 RB 1980: The Rule of St. Benedict in Latin and English with Notes 48.5, ed. Fry, p. 248: "Aut forte qui

voluerit legere sibi sic legat ut alium non inquietei." This passage, often commented on, witnesses the

transition from ancient reading aloud to medieval silent reading.
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94 Contreni
contemplative life lay through learning letters.14 Non-readers began by learning the
shapes of letters and their pronunciation and then tackled letters in combination by
studying syllables and, finally, words. This elementary instruction was intellectual as
well as sensory and spiritual. Letters and words were copied out on tablets and then

recited. The Psalter was the student's primer. Reading, reciting, and memorizing the
Psalms enlarged the student's Latin vocabulary, taught proper pronunciation, and
provided spiritual nourishment at the same time. Medieval Christian students

throughout their lives would instantly recall Psalm verses just as students of the
Talmud or Qur'an would easily call up their texts from memory.15 Mastery of the
Psalms was but the first step in an ambitious reading program. As Benedict stipulated,

"Ceterum ad perfectionem conversationis qui festinat" - "But for anyone hastening
on to the perfection of monastic life"16 more reading was expected. Benedict
encouraged the reading of the "holy Fathers," by whom he meant both the Old and
the New Testament as well as other monastic guides such as John Cassian, Basil, and
saints' lives.

The precepts (they can hardly be called a program) of Benedict's Rule and those of
other monastic founders also took root in bishops' schools, if only because bishops
such as Fulgentius of Ruspe (ca. 468-533) and Caesarius of Arles (ca. 470-542) were
monks themselves. Bishops faced the same challenge abbots had confronted:
Christian life required learning and Roman schools could not fill the need. In Spain,
the Council of Toledo in 527 required for the first time that boys destined for careers

in the church would reside in the bishop's home and receive instruction from a
master. Two years later, in 529, the Council of Vaison extended the network of
Christian schools to the parish level where boys were to be trained in the Psalms, the

Bible, and religious law ( lex Domini).17 By the middle of the sixth century, the basic
institutional framework supporting early medieval education, monastic, episcopal,
and parish schools, was in place. The education these schools provided was
vocational, focused, and targeted. But it was not narrow. Although intended for the
clerical caste, there is substantial evidence that aristocratic laymen, particularly in
zones of surviving romanitas , were educated and that some could even participate in

14 The phrase recalls Jean Leclercq's L'Amour des lettres and le désir de Dieu: Initiation aux auteurs

monastiques du moyen âge (Paris, 1957), trans. Catharine Misrahi as The Love of Learning and the Desire

for God: A Study of Monastic Culture, 2nd rev. ed. (New York, 1974), as well as Jean Mabillon, Traité des

études monastiques, divisé en trois parties (Paris, 1691), part I title, pp. 7-8, 396-400.

15 Riche, Education and Culture, pp. 461-68, collected the early medieval references. In the ninth

century monks would wax rhapsodic over letters and words; see David Ganz, "The Preconditions for

Carolingian Minuscule," Viator 18 (1987), 23-44, at pp. 30-33.

16 The Rule of St. Benedict, 73,2.

17 Concilium Toletanum Secundum 1, in PL 84:335B; Concilium Vasense 529. Nov. 5, 1, ed. Fridericus

Maassen, MGH Concilia I, Concilia aevi Merovingia (Hannover, 1893), p. 56.8-15.
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Learning for God 95
literary culture.18 These laymen either chose not to continue in clerical careers as

young men (boys living in the church, domus ecclesiae, could opt out at age eighteen if

they decided to marry) or were instructed by clergy or tutors.

Although focused on religious texts, the Bible and a growing number of
commentaries on it, Christian learning inevitably came to incorporate elements of
secular learning as well. Learning to read, to write, and to speak Latin required
learning grammar. Maintaining proper liturgical observances required the study of
time to track the daily hours of the divine office as well as the annual cycle of liturgical

seasons. The years from Augustine to Bede were extremely productive in enlarging
the range of texts in all these subjects.19 When it came to understanding biblical
wisdom, students in early medieval Western Europe could consult the works of the
patristic giants if they had them on their library shelves. More often, they studied the

Bible with the help of florilegia such as the Liber de diuinis Scripturis ( Book of Divine

Scriptures ) or Eugippius's Excerpta ex operibus sancti Augustini ( Excerpts from the
Works of Saint Augustine).20 But before they could tackle these works with any success,

they needed basic introductions to the foreign vocabulary of biblical texts. Even
teachers as eminent as Theodore (602-690) and Hadrian (ca. 630-709) of
Canterbury taught basic biblical vocabulary to their students.21 Grammatical studies
were grounded in late antique sources, such as Donatus, as well as in original medieval
grammars that adapted Roman authors for new audiences. Grammatical studies
taught students not only how to read, but also how to analyze texts. Through Roman
grammars and their medieval adaptations, the pedagogy of the classical world passed
into the medieval schoolroom and intellectual culture.22 As the surviving evidence
catalogued in the Clauis Patrum Latinorum eloquently testifies, no field of study was as

prolific and as controversial as time studies. Students in the post-Roman cultural
environment not only had to know the basics of the Roman civil and sun-based
calendar, they also had to master the complexities of the Christian liturgical cycle

18 Riche, Education and Culture, pp. 177-265.

19 For exegesis, see the many entries in the index systematicus of CPL, pp. 776-77; for grammar, see

CPL, nos. 906-8, 1543-67 (pp. 298-99, 503-14); for time studies, see CPL, nos. 160, 474, 906, 954,
1178, 1205, 1301, 1314, 1656, 1662, 1735, 2028-46b, 2302-23b.

20 Ed. Franz Weihrich, CSEL 12 (Vienna, 1887), pp. 289-700 (CPL, no. 384) and ed. Pius Knöll, CSEL

9/1 (Vienna, 1885) (CPL, no. 676).

21 Bernhard Bischoff and Michael Lapidge, Biblical Commentaries from the Canterbury School of

Theodore and Hadrian (Cambridge, 1994); John J. Contreni, "Glossing the Bible in the Early Middle

Ages: Theodore and Hadrian of Canterbury and John Scottus (Eriugena)," in The Study of the Bible in

the Carolingian Era, ed. Celia Chazelle and Burton Van Name Edwards (Turnhout, 2003), pp. 19-38.

22 Vivien Law, Grammar and Grammarians in the Early Middle Ages (London, 1997); Louis Holtz,
Donat et la tradition de l'enseignement grammatical: Étude sur l'Ars Donati et sa diffusion (iVe-IXe siècle) et

édition critique (Paris, 1981).
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96 Contreni
which at key points was inextricably linked to the Jewish moon-based calendar. The

challenge calendar experts faced in these centuries was to try to reach consensus
among competing systems in an age when loyalty to calendar systems was founded on

biblical interpretation, custom, and even, as the Synod of Whitby (664) suggests,
issues of cultural identity.23

The intellectual cultures of two bishops whose sees lay in former Roman
provinces, Gregory of Tours (573-594) and Isidore of Seville (600-636), illustrate
both the integration of secular and divine culture and its breadth. Both writers, of
course, were exceptional individuals; still, the range of their interests and
accomplishments suggest just what was possible in the new environment.

Gregory, the scion of an ancient Gallo-Roman family and bishop of Tours, is best
known as the historian of the Franks. In addition to the Historiarum libri X (Ten Books

of Histories), he also composed hagiography and exegesis when he reported numerous
miracle stories and commented on the Psalter. In his De cursu stellarum ratio (On the

Course of the Stars), Gregory demonstrated his skill as an observer and interpreter of

the night sky. A portion of this work compares seven human wonders of the world
with seven divine wonders. Gregory also wrote on the liturgy and adapted translations

of Greek works. Although it is little recognized, Gregory had mastered the liberal arts

and put them to the use of his faith. His remarkable apostrophe in the last paragraph

of the Historiarum libri X where he listed his literary legacy demonstrates not only that

Gregory knew "our own" Martianus Capella, "Martianus noster, " but that he expected
his readers to as well:

Quod si te, o sacerdos Dei, quicumque es, Martianus noster septem disciplinis erudiit,
id est, si te in grammaticis docuit legere, in dialecticis altercationum propositiones
advertere, in rethoricis genera metrorum agnoscere in geometricis terrarum
linearumque a mensuras colligere, in astrologiis cursus sideram contemplare, in
arithmeticis numeroram partes colligere, in armoniis sonoram modulationes suavium
accentuum carminibus concrepare; si in his omnibus ita fueris exercitatus, ut tibi stilus
noster sit rasticus, nec sic quoque, deprecor, ut avellas quae scripsi.

Even if our own Martianus instructed you, o priest of God, whoever you are, in the
seven disciplines, if he taught you in grammar to read, in dialectic to recognize the
propositions in a dispute, in rhetoric to recognize the different meters, in geometry to
reckon the measurements of surfaces and lines, in astronomy to survey the courses of
the stars, in arithmetic to total fractions, in harmony to set together in song the
modulation of sweet sounds; even if you are practiced in all these disciplines so that my

23 Georges Declercq, Anno Domini: The Origins of the Christian Era (Turnhout, 2000); Wesley M.
Stevens, "Easter Controversy/ in The Blackwell Encyclopaedia of Anglo-Saxon England , ed. Michael

Lapidge et al. (Oxford, 1999), pp. 155-57; W.M. Stevens, "Cycles of Time: Calendrical and
Astronomical Reckonings in Early Science," in W.M. Stevens, Cycles of Time and Scientific Learning in

Medieval Europe (Aldershot, 1995), ch. 1.
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Learningfor God 97
prose might seem rustic to you, despite all this, I beg that you not undo what I have
written.24

Gregory's comfortable précis of De nuptiis Philologiae et Mercurii shows that in late
sixth-century Francia, bishops, at least, had managed to accommodate the love of
letters with the desire for God.25

Isidore exemplifies the same trend in Spain. Isidore's Hispano-Roman pedigree

was as distinguished as Gregory's. Gregory could count several relatives as his
predecessors as bishops of Tours, as could Isidore whose brother, Leander, preceded
him as bishop of Seville (584-600). Isidore also shared another feature with the
bishop of Tours, at least among modern scholars: just as Gregory is remembered
primarily as the author of Historiarum libri X, Isidore is remembered today almost
exclusively as the author of the encyclopedic Etymologiarum libri XX (Etymologies).26

But his range was much broader and varied than that most influential book. Isidore's
interests also embraced exegesis, history, theology, monasticism, and the natural
world. Isidore stood at a critical juncture in the transition from a classical, pagan
educational system to a Christian, medieval curriculum. Anyone who has perused
Etymologiarum libri XX knows how imbued Isidore was with classical learning. He gets

high marks from modern scholars for preserving for centuries of medieval Europe's
schoolrooms much Roman material in the twenty books of his encyclopedia. Thus, it
is jarring to come upon this sentence in his Rule for monks: "Gentilium libros vel
haereticorum volumina monachus legere caveat; melius est enim eorum perniciosa
dogmata ignorare, quam per experientiam in aliquem laqueum erroris incurrere" -
"The monk should refrain from reading the books of pagans or heretics. It would be
better, in fact, to ignore their pernicious teachings than to fall, from knowing them,

24 Gregorii episcopi Turonensis Historiarum libri X 10.xviii, ed. Bruno Krusch, MGH Rer. Mer. 1, pars 1,

editio altera (Hannover, 1951), p. 536, 8-14. Translation adapted from Gregory of Tours: The History of

the Franks, trans. Lewis Thorpe (Harmondsworth, 1974), p. 603. See CPL, nos. 1023-31 for all of
Gregory's works.

25 For monks, see Leclercq, The Love of Learning and the Desire for God (as in n. 14). For Gregory, see

Grégoire de Tours et l'espace gaulois: Actes du Congrès International , Tours , 3-5 Novembre 1994, ed.

Nancy Gauthier and Henri Galinié, Revue Archéologique du Centre de la France, supplement 13
(Tours, 1997); The World of Gregory of Tours, ed. Kathleen Mitchell and Ian Wood (Leiden, 2002);

Martin Heinzelmann, Gregory of Tours: History and Society in the Sixth Century, trans. Christopher

Carroll (Cambridge, 2002); John J. Contreni, "Gregorius Turonensis," in Catalogus Translationum et

Commentariorum: Mediaeval and Renaissance Latin Translations and Commentaries, ed. Virginia Brown,

vol. 9 (Washington, D.C., 2011), pp. 55-71.

26 Etymologiarum siue Originum libri xx, ed. W.M. Lindsay (Oxford, 191 1). For the full range of Isidore's

work, see CPL, nos. 1 186-1215. The indispensable starting point for Isidore remains Jacques Fontaine,

Isidore de Seville et la culture classique dans l'Espagne wisigothique, 3 vols. (Paris, 1959-1983). See also

The Etymologies of Isidore of Seville, trans. Stephen A. Barney et al. (Cambridge, 2006); and, John

Henderson, The Medieval World of Isidore of Seville: Truth from Words (Cambridge, 2007).
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into error/'27 But Isidore was writing for beginners, simplices , in a cultural and physical

world in early seventh-century Spain in which traces of Roman pagan culture were
still palpable and attractive.

In regions far removed geographically and culturally from the vestiges of Roman

provincial culture, other seventh-century religious teachers began to articulate an
educational program that linked Roman learning and Christian wisdom in an
institutional setting for education and scholarship: the church.

Et hoc sciendum, quod, Agustino testante, quattuor necessaria sunt in ecclesia dei:
Canon diuinus, in quo narratur et praedicatur uita futura; historia, in qua narrantur
gesta rerum; numerus, in quo facta futurorum et solempnitates diuine enumerantur;
grammatica, in qua scientia uerborum intellegitur.

Four things are needed for the church of God, as Augustine attests: divine scriptures,
by which the future life is described and foretold; history, by which deeds are told;
number, by which future events and divine rituals are calculated; and grammar, by
which the wisdom of words is understood.28

This passage, an Irish teacher's creative adaptation of a notion first expressed by
Augustine in his De Genesi ad litter am (l.l) merits reflection for several reasons. It
represents a confident expression of the principal focus of Christian education in the
pre-Carolingian era. It has nothing to do with a liberal arts program, a course of study

that prepared free men for life in the Roman world. The Irish master and his
colleagues aimed to prepare believers for the life to come. Here, on the western fringes

of the emerging Christian world, in Ireland and in Anglo-Saxon England, teachers put

together the essential ingredients of medieval education. Removed in time, culture,
and language from Roman paganism, these speakers of Old Irish and Old English
could use Roman authors for technical reasons, to learn grammar or science, without
fear of resuscitating the pagan practices and values that bothered Jerome, Isidore of
Seville, and other classically-trained Christians.

Bede, a monk from an unknown family in Northumbria in Anglo-Saxon England,
held no high ecclesiastical office, yet despite geographical, cultural, and vocational
differences, he had much in common with the bishops Gregory and Isidore. Bede's list

of his works at the end of Historia ecclesiastica gentis Anglorum ( Ecclesiastical History of

the English People ) mirrors that of Gregory as well as the range and breadth of Isidore's

writings. Bede's list, as a career teacher and writer, is longer but it shares the breadth

of interests of the two bishops. In addition to history, Bede was an expert exegete,

27 Sancti Isidoři Hispalensis episcopi Regula monachorum 8.3 in PL 83:877C-78A. See Riehe, Education

and Culture, pp. 294-97.

28 Scotti anonymi tractatus de ratione conputandi secundum solem et lunám 2.8-1 1, in Cummians Letter De

controversia Paschali, Together with a Related Irish Computistical Tract, De ratione conputandi, ed. Maura

Walsh and Dáibhí Ó Cróinín, Studies and Texts 86 (Toronto, 1988), p. 1 17.
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grammarian, chronicler of saints' lives, and interpreter of nature.29 In the last days of

his life, as he struggled to finish projects underway, one of his pupils noted that he was

working on Isidore of Seville's De natura rerum , correcting it so that his pupils would

not be led astray by Isidore's errant teaching.30

This almost casual note reveals one more characteristic of the emerging medieval
educational program, its critical nature. Bede felt no hesitancy in correcting his
distinguished predecessor and, indeed, his De temporum ratione ( The Reckoning of
Time ) is a catalogue of correction and clarification of earlier authorities on issues as
fundamental as the appropriate version of the Bible to consult or as technical as the
appearance of the moon.31 The culture of correction, emendation, and puzzling out
discrepancies was far more prevalent in the centuries leading up to the Carolingian
age than is often thought. All the energy spent producing works aduersus or contra this

or that doctrine (usually so-called "heresies") reminds us of all the irreconcilable

differences that fuelled early medieval intellectual life. But some teachers thought, as

Bede did, that naturalis ratio - "natural reason" could help in the search for truth or
that the reader could choose when presented with different versions of a text. Bishop

Julian of Toledo (642-690), centuries before Peter Abelard's Sic et non , understood
that interpretive differences arising from the Bible stemmed from the ambiguity of
biblical language itself. His Antikeimenon is built around 220 problematic passages in
the Old and New Testaments. Julian's first interrogano , for example, wondered how
the opening verses of Genesis could describe the days and nights of Creation when
the sun, moon, and stars were created only on the fourth day. Some biblical trouble
spots were inter-textual. Genesis credits the creation of animals and humans to the

29 Bede, The Ecclesiastical History of the English People 5.24, in Bede s Ecclesiastical History of the English

People ; The Greater Chronicle ; Bede's Letter to Egbert, trans. Bertram Colgrave, ed. Judith McClure and

Roger Collins (Oxford, 1994), pp. 293-95. See also Bède le Vénérable: Entre tradition et postérité - The

Venerable Bede: Tradition and Posterity, ed. Stéphane Lebecq, Michel Perrin, and Olivier Szerwiniack,

Collection "Histoire de l'Europe du Nord-Ouest" 34 (Lille, 2005), and The Cambridge Companion to

Bede, ed. Scott DeGregorio (Cambridge, 2010). For the full range of his work, see CPL, nos. 1343-84,
1565-67, 2273, 2318-23b.

30 Cuthbert, Cuthberťs Letter on the Death of Bede, trans. Bertram Colgrave, in Bede's Ecclesiastical

History, ed. McClure and Collins, p. 301.

31 Bede: The Reckoning of Time, Preface, trans. Faith Wallis, Translated Texts for Historians 29
(Liverpool, 1999), p. 3: "Lest anyone be shocked that in this work I have preferred to follow the
Hebrew Truth rather than the version of the Seventy Translators as to the sequence of the unfolding

ages, I have introduced it in every instance where there seemed to be a discrepancy, so that the reader,

whoever he might be, could see both [versions] at the same time and select whichever he thinks
preferable to follow." Bede, Reckoning of Time 2.25, ed. Wallis, p. 74: "Those who have attempted to

investigate the upper air say that whenever a new Moon is seen with the crescent lying flat out, it

portends a stormy month, and when it is upright, a fair one. Natural reason [naturalis ratio ] shows that
this is far from the case."
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sixth day while the title of Psalm 92 states that the earth was created on the sixth day.

Which was it - creatures or the earth? Julian used standard exegetical techniques to
address apparent textual conflicts. The "days" of the first three days of creation are not

to be understood as astronomical days, he explained, but as days of divine work.

When the Psalmist referred to the earth's creation on the sixth day, he was referring to

the beginning of the sixth age when Christ was born and a spiritual earth, "id est
Ecclesia," was formed.32

By 750, that ecclesia writ small, that is, the institutional church, or rather, its leading

intellectuals had succeeded in creating a new Christian culture and an educational
framework in monastic and episcopal schools to sustain it. The new culture wedded
Christian wisdom to useful aspects of classical culture, was polymathic, inquisitive,
and intellectually vibrant, and while highly respectful of authority, emphasized,
however circumspectly, the agency of authors and readers in the pursuit of truth.
What the new culture and education lacked was a broad European focus and an
anchor in European society. The Carolingian age would provide those.

The Royal Spark and Episcopal Flames

The central event in the great transformation of the Roman world in the West saw the

replacement of Roman officials and political structures by Germanic kings and their
retinues. Of course, the pace of political transformation differed from region to region
as did the mixture of Roman and Germanic elements in the new order.33 One of the
most remarkable stories of the transformation was the conversion of the Germanic

kings, not only from paganism or Arianism to Roman Christianity, but also from
warrior leaders of their gens to leaders of broad groups of people for whom they had

equally broad responsibilities. Anglo-Saxon, Frankish, and Visigothic kings especially
embraced the utilitas of the church as a royal responsibility. Churchmen in grafting
Old Testament models on to contemporary monarchs through anointing rituals,
preaching, and texts hoped to gain powerful servants in their mission to accomplish
their vision of a fully Christian European society root and branch. Whether kings
served bishops or bishops served kings depended on one's perspective, of course, but

32 Sancti Juliāni episcopi Toletani Antikeimenon, hoc est contrariorum sive contr apositorum , libri duo, in PL

96:595A-96A. For Julian, see Nicholas Everett, "The Interrogationes de littera et de singulis causis : An

Early Medieval School Text," JMLat 16 (2006), 227 -75, at p. 234, n. 29.

33 See, for example, Kingdoms of the Empire: The Integration of the Barbarians in Late Antiquity, ed.

Walter Pohl, The Transformation of the Roman World 1 (Leiden, 1997).
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there is no doubt that kings carried out their mandates for reform and correction and

in the process became catalysts for education.34

The activities of Carolingian monarchs as patrons of educational reform is
impressive because they were so clearly articulated and consistently applied. And the
historical context, a wealthy society and a nearly pan-European canvas, guaranteed
that the reforms would have impact and influence. At the heart of the reforms was a

profound respect for the power of books and their texts to lead Europeans to truth.

Carolingian political and intellectual leaders thought in deliberate and imaginative
ways about texts and assigned them a key role in their efforts to shape society. Books

mattered. Learned people and political leaders thought about books, their creation,
preservation, correction, and dissemination. Books were treasure, real and spiritual,
and were sold and handed down from parent to child. That this reverential attitude
toward texts developed in a wild and wooly society dominated by warlords is
remarkable.35

Two key documents from the late eighth century illustrate the exceptional status of

texts in the Carolingian world. Both are well known in the annals of medieval
educational history. The first, Charlemagne's Epistola de litteris colendis ( Letter on the

Study of Literature), is a royal mandate intended for wide distribution. The king (more

likely, his court scholars) had observed over the years that messages he received from

religious houses were filled with pious sentiments expressed in crude and faulty
grammar. Charlemagne made it clear that he was not some schoolmarm. What
worried him was that bad grammar was symptomatic of bad understanding. "Et bene
novimus omnes, quia, quamvis periculosi sint errores verborum, multo periculosiores
sunt errores sensuum" - "We all know," he wrote, "that though verbal errors be
dangerous, errors of the understanding are yet more so." In a part of the letter less

often commented on, Charlemagne made the point that the Christian people who
were impressed by the sight of monks, needed also to be impressed by their correct
speech and song.36 Status depended on substance more than on style or the look of a
monk And substance derived from assiduous study of texts: "Cum autem in sacris
paginis schemata, tropi et caetera his similia inserta inveniantur, nulli dubium est,
quod ea unusquisque legens tanto citius spiritualiter intelligit, quanto prius in
litterarum magisterio plenius instructus fuerit" - "For since there are figures of speech,

metaphors and the like to be found on the sacred pages, there can be no doubt that

34 For Carolingian precedents, see Giles Brown, "Introduction: The Carolingian Renaissance," in
Carolingian Culture, ed. Rosamond McKitterick (as in n. 2), pp. 1-11; also, Yitzhak Hen, Roman
Barbarians: The Royal Court and Culture in the Early Medieval West (New York, 2007).

35 Rosamond McKitterick, The Carolingians and the Written Word (Cambridge, 1989).

36 Sentiments inspired perhaps by 2 Cor. 5.7: "For we walk by faith and not by sight."
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each man who reads them will understand their spiritual meaning more quickly if he is

first of all given full instruction in the study of literature."37

The second text that helped to jump-start and define Carolingian educational
reform is the Admonitio generalis ( General Instruction). This much longer document
addressed to the clergy was issued in 789 when Charlemagne, emulating the example
of King Josiah in the Old Testament, resolved "errata corrigere, superflua abscidere,
recta coartare" - "to correct what is erroneous, to cut away what is inadmissible, to

strengthen what is right" (chapter 70 [olim 72]). Education was central to the
mission:

Et ut scolae legentium puerorum fiant. Psalmos, notas, cantus, compotum,
grammaticam per singula monasteria vel episcopia et libros catholicos bene emendate
[al. emendatos ], quia sepe dum bene aliqui deum rogare cupiunt, sed per inemendatos
libros male rogant. Et pueros vestros non sinite eos vel legendo vel scribendo
corrumpere. Et si opus est evangelium, psalterium et missale scribere, perfectae aetatis
homines scribant cum omni diligentia.38

Let schools be established in every monastery and bishopric for boys to read psalms,
notes, chant, computus, grammar, and well corrected catholic books, for often when
someone desires to beseech God effectively, they ask poorly because of uncorrected
books. And do not let your boys, either in reading [dictating] or copying, corrupt the
[catholic] books. If the task is to copy a gospel book, Psalter, or missal, let men of
mature age do the copying with all diligence.39

The mandate was kingdom-wide as was the Epistola de litteris colendis , but here the
reading program is spelled out in greater detail and in progressive steps, leading from

the psalms, through notes, chant, computus, grammar, and culminating with the

37 Karoli epistola de litteris colendis (780-800) 29-30, 33-35, ed. Alfred Boretius, MGH, Legum Sectio

II, Capitularia regum Francorum 1 (hereafter Capit. l), 29 (Hannover, 1883), pp. 78-79; translated in

The Reign of Charlemagne: Documents on Carolingian Government and Administration, ed. and trans.

H.R. Loyn and John Percival (London, 1975), pp. 63-64; see also Luitpold Wallach, "Charlemagne's
De litteris colendis and Alcuin," in L. Wallach, Alcuin and Charlemagne: Studies in Carolingian History and

Literature, Cornell Studies in Classical Literature 32 (Ithaca, NY, 1959), pp. 198-226; and Thomas
Martin, "Bemerkungen zur Epistola de litteris colendis," Archiv für Diplomatile 31 (1985), ITI -12.

38 1 cite the new edition, Die Admonitio generalis Karls des Grossen, ed. Hubert Mordek, Klaus Zechiel-

Eckes, and Michael Glatthaar, MGH Fontes Iuris Germanici Antiqui in usum scholarum separatim
editi 16 (Hannover, 2012), preface, lines 28-29 (p. 182) capitulum 70, pp. 222-24, at p. 224, lines
320-26, which, unfortunately, changed the numbering of the capitula from Alfred Boretius's widely

cited edition of 1883: Admonitio Generalis (789. m. Martio 23) 72, Capit. 1:59-60.

39 For this translation and an extended discussion of this foundational text, see John J. Contreni, "'Let

Schools be Established . . .' For What? The Meaning of Admonitio Generalis, chapter 70 ( olim 72)," in

Music in the Carolingian World: Witnesses to a Metadiscipline, ed. Graeme Boone (Columbus, OH, in

press).
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Learning for God 103
catholic books.40 On the surface of it, this is a very modest program. Less than half of

the seven liberal arts are implied, there is no philosophy, no theology, no canon law,
nothing like the program of secular and divine reading that Cassiodorus proposed,
and certainly no classics, nothing to suggest a Carolingian "Renaissance." The reading
program was, however, intended for boys taking their first steps toward becoming
religious men. If some of them later also became scholars, that may have been a
welcomed but unintended consequence of the Admonitio generalis s chapter 70 (72).

The psalms were the first text that Latin learners tackled after learning to recognize

the shapes and sounds of the letters. Learning to read and memorize the psalms
acquainted students with the sounds and rhythms of the Latin language and built up
their Latin vocabulary. Most students committed all 150 psalms to memory within
three years and would draw on their lessons throughout their lives.41

As the boys worked over and over the psalms, they also began to read the notae .
These were not musical notations, although notae later on in the tenth and eleventh
century did come to have that meaning.42 The notae of the Admonitio generalis are
Tironian notes, the early medieval form of stenography or tachygraphy credited
traditionally to the invention of Marcus Tullius Tiro, Cicero's slave and secretary. We
regard Tironian notes as esoteric, as a kind of secret language, perhaps because so few
modern scholars can decipher them. In medieval books, however, they were
ubiquitous. Martin Hellmann's study of Tironian notes includes a census of some 700
eighth- and ninth-century manuscripts in which they appear.43 There are some 13,000

notae. Carolingian readers began learning them as children as they learned the
Psalter.44 It is not coincidental that nine Carolingian Psalters copied in Tironian notes

survive. As they memorized the Psalter in Latin letters, they began to learn Tironian

40 Charles W. Jones also noted that the six subjects are not a "random list/' but appear "in order of

growth." See "Bede's Place in Medieval Schools/' in Famulus Christi: Essays in Commemoration of the

Thirteenth Centenary of the Birth of the Venerable Bede, ed. Gerald Bonner (London, 1976), pp. 261-85,
at 264.

41 Riehe, Education and Culture (as in n. 6), pp. 463-65.

42 Anne-Marie Bautier-Regnier, "A propos des sens de neuma et de nota en latin médiéval, "Revue Belge

de Musicologie 18 (1964), 1-9.

43 Martin Hellmann, Tironische Noten in der Karolingerzeit am Beispiel eines Persius-Kommentars aus der

Schule von Tours, MGH Studien und Texte 27 (Hannover, 2000), pp. 219-64.

44 Heiric of Auxerre remembered as a youth copying notes with fingers flying to record the lessons of

his teachers, Lupus of Ferrières and Haimo of Auxerre. See Collectanea, Praefatio 15-16, in I
Collectanea di Eirico di Auxerre, ed. Riccardo Quadri, Spicilegium Friburgense: Collana di Testi per la

Storia della Vita Cristiana 11 (Fribourg, 1966), p. 77: "Haec ego tum nótulas doctus tractare furaces /

Stringebam digitis arte favente citis."
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notes by studying the same text expressed in notae, passing from the known text to the

not-yet-known version (the two psalter versions as a kind of Rosetta Stone).45

Increasing facility in the Latin language, in vocabulary and pronunciation,
prepared students to learn how to raise their voices in melodic prayer. Perhaps just as

modern Muslim boys chant surahs from the Qur'an in their madrassahs or Jewish
boys chant verses from the Torah in their yeshivas, Christian boys in Charlemagne's
schools found that singing the psalms aided reading and memorization. But cantus, or
chant, was more than just singing. In eighth-century Carolingian Europe, chant was a
hotly contested practice. In chapter 78 (80) of the Admonitio generalis , Charlemagne
required all clergy to learn the Roman method of chant which his father, Pepin, had
substituted for Gallican chant. Chant, with the Psalter another form of prayer, had to

be learned and learned correctly, in the new way. Students learned chant in lessons
and also through daily participation in the liturgy.

Proper observance of the liturgy also required knowledge of the liturgical seasons,

the branch of study encompassed by computus . When students read computus} they
learned how to determine the dates of feast days, especially Easter, and much else
about liturgical seasons and nature's seasons as well.

Grammar, the fifth topic students were expected to read, might at first seem oddly

placed in a list that progresses in complexity. After all, the boys had been reading,
speaking, and chanting Latin for some time. Should not grammar have been listed first

in the program? It is not anachronistic to point out that modern children do not
"study" grammar until after they have become fairly proficient speakers and readers

and even carriers of tunes. The grammar of chapter 70 (72) is grammatica.
Grammatica taught the boys the mechanics of language and how words function as
signs and symbols. Its placement toward the end of the list suggests indeed that the
program was a progression: it began with elementary recognition of letters, words,
and sounds and then proceeded to analysis of language. Knowledge of how words
functioned was penultimate to the study of sacred words in the libros catholicos that
would provide the platform for addressing the Almighty. This last element of the
program catapulted students from rote memorization to sacred mysteries.

Many translations of chapter 70 (72) have the boys "studying," which certainly is a

defensible rendering. But, perhaps legentium really does refer to "reading" and in a way

that we have not suspected. Just as the boys' training progressed from one activity to

another culminating in the ability to speak to God correctly, so too they learned to
read in different ways.

The recommendations of chapter 70 (72) intended to initiate boys to the basic
knowledge they would need to progress as Christians and as priests also introduced

45 See http://gallica.bnf.fr/ark:/12148/btvlb8423835h/fl for Paris, BNF, MS lat. 190, a Psalterium
tironianum from St. Germain-des-Prés in Paris.
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them to different forms of written communication. Along with the substance of the

psalms, they learned to recognize and pronounce letters and words formed from the
Latin alphabet. When they studied notae , they learned to write and decipher words
expressed in stenographic forms. When they lifted their voices in choral song, they
may have been learning how to read melodies expressed in yet another form, musical
notation. It may be that cantors in the late eighth century began to use their own
notes, such as the ones found in ninth-century examples of neumic notation, when

they taught their boys. Computus taught them the basic principles of calendar
reckoning along with facility in interpreting and manipulating the language of
numbers, Roman numeric symbols, as laid out in a ninth-century multiplication table

from Fulda where a student could "read," for example, on the seventeen-times table
that "xvii" times "xl" equals "dclxxx."46 Grammar taught them to read words as signs
and symbols. The word "tree" might literally refer to a tree growing in a garden, but

allegorically the same word could refer to a crucifix. A boat was a boat on the water,
but could also be the church. As boys moved through this course of reading, their
masters hoped that they would emerge as fluent readers of five sets of symbols: Latin

letters, stenographic notes, musical notes, Latin numerals, and linguistic concepts, the

"in sacris paginis schemata, tropi et caetera his similia inserta inveniantur" - "figures of

speech, metaphors and the like to be found on the sacred pages."47

As remarkable as are the Epistola de litteris colendis and Admonitio generalis chapter

70 (72), both would have been mere interesting historical artifacts if their ambitious
mandates had not been followed by action. However, Carolingian bishops took
seriously the instruction to establish schools in their jurisdictions. Their efforts ranged

from Archbishop Herardus of Tours's (855-866) simple request that his bishops
establish schools for the training of priests and that they have on hand corrected
books to Bishop Theodulf of Orleans's more pastoral counsel that his priests read and
pray, for reading and prayer were the most effective weapons to overcome the devil
and to win eternal life. Theodulf also required his priests to maintain schools where
the children of the faithful might come to learn their letters. His note that priests were

not to charge fees for their tuition, but were to offer it freely in a spirit of love,
establishes that an economic motive also helped to propel learning and that parents
and patrons were willing to pay for it.48 All told, more than thirty surviving episcopal

46 For the multiplication tables in Basel, Öffentl. Univers. Bibliothek, MS O II, 3, see Maria Rissel,

"Hrabans Liber de computo als Quelle der Fuldaer Unterrichtspraxis in den Artes Arithmetik und

Astronomie," in Hrabanus Maurus und seine Schule: Festschrift der Rabanus-Maurus-Schule 1980, ed.

Winfried Böhne (Fulda, 1980), pp. 138-55, at 144-46.

47 See above, p. 101, for the Epistola de litteris colendis.

48 See Herardus of Tours, Capitula Her ar di 17, ed. Rudolf Pokorny and Martina Stratmann, MGH,

Capitula episcoporum (hereafter Capit. episc.) 2 (Hannover, 1995), p. 131.9: "Ut scolas presbiteri pro
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Statutes pushed for the implementation of royal decrees mandating education of
clergy at the local level.49 Several indices suggest that this persistent emphasis on
education over several decades produced results. The most obvious is a general
heightening of learning and scholarship that historians since the nineteenth century
have described as the "Carolingian Renaissance."50 More telling and more interesting
is a whole series of controversies on theological and philosophical topics, the intensity

and broad range of which had not been seen since the patristic age. Carolingian
scholars, bishops, abbots, and even kings participated, often quite heatedly, in debates

on topics such as the place of images in worship, the nature of Christ, predestination,

the Eucharist, creation, and the soul.51 In the 125 years from Wigbod to Remigius of
Auxerre the Carolingian age also produced some 150 biblical commentaries, almost a
five-fold leap from the thirty-five commentaries composed in the two and a half
centuries from 500 to 750.52 It has been estimated that some 50,000 manuscripts were

copied in Carolingian scriptoria, of which some 7,000 survive in contrast to the

posse habeant et libros emendatosi Theodulf of Orléans, Erstes Kapitular 2, ed. Peter Brommer, Capit.

episc. 1 (Hannover, 1984), p. 105.9-11: "Haec sunt enim arma, lectio videlicet et oratio, quibus
diabolus expugnatur. Haec sunt instrumenta, quibus aeterna beatitudo acquiritur. His armis vitia
comprimuntur, his alimentis virtutes nutriuntur"; Theodulf of Orléans, Erstes Kapitular 20 (Brommer,

p. 116.3-9), "Presbyteři per villas et vicos scolas habeant. Et si quilibet fìdelium suos párvulos ad
discendas litteras eis commendare vult, eos suscipere et docere non rennuant, sed cum summa caritate

eos doceant ... Cum ergo eos docent, nihil ab eis pretii pro hac re exigant, nec aliquid ab eis accipiant

excepto, quod eis parentes caritatis studio sua volúntate obtulerint."

49 See Rosamond McKitterick, The Frankish Church and the Carolingian Reforms , 789-895, Royal

Historical Society Studies in History (London, 1977), pp. 45-79, and Carine van Rhijn, Shepherds of

the Lord: Priests and Episcopal Statutes in the Carolingian Period, Cultural Encounters in Late Antiquity

and the Middle Ages 6 (Turnhout, 2007).

50 In addition to Brown, "Introduction: The Carolingian Renaissance" (as in n. 34), see John J.
Contreni, "The Carolingian Renaissance: Education and Literary Culture," in The New Cambridge
Medieval History, Volume II c. 700-c. 900, ed. Rosamond McKitterick (Cambridge, 1995), pp. 709-57.

51 See Helmut Nagel, Karl der Große und die theologischen Herausforderungen seiner Zeit: Zur
Wechselwirkung zwischen Theologie und Politik im Zeitalter des großen Frankenherrschers, Freiburger

Beiträge zur mittelalterlichen Geschichte: Studien und Texte 12 (Frankfurt, 1998); Celia Chazelle, The

Crucified God in the Carolingian Era: Theology and Art of Christ's Passion (Cambridge, 2001); Thomas

F. X. Noble, Images, Iconoclasm, and the Carolingians (Philadelphia, 2009).

52 For these statistics, see John J. Contreni, "Carolingian Biblical Culture," in Iohannes Scottus Eriugena:

The Bible and Hermeneutics, ed. Gerd Van Riel, Carlos Steel, and James McEvoy, Ancient and Medieval

Philosophy, De Wulf-Mansion Centre, series 1, 20 (Leuven, 1996), pp. 1-23, at 3 and 7; repr. in John J.

Contreni, Learning and Culture in Carolingian Europe: Letters, Numbers, Exegesis, and Manuscripts

(Surrey, Hampshire, 201 1), ch. 7.
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Learning for God 107
slightly more than 1,800 that survive from the entire period before 800.53 While these

books served a variety of purposes, such as the celebration of the liturgy and the
preservation and transmittal of law, it is clear from the surviving books that most of

them served to support the curriculum of the schools.

The Curriculum

"Carolingian cultural activity was a creature of circumstance" and so were the
curricula of Carolingian schools.54 Richard E. Sullivan's insight is important because it

warns us against the temptation to imagine programs of study or a curriculum for
Carolingian schools. The temptation is real if only because some Carolingian teachers
theorized about the arts and listed them as if they constituted a coherent program that

one might find in an actual school.

Alcuin captured the broad influence of the arts in the curriculum when he recalled

his own education in the school of iElberht of York, organizing his memories under
the rubric artes liberales , the first time that anyone in the Middle Ages linked the
liberal arts program to the actual curriculum of a school.55 Alcuin also deserves credit

for composing a striking image that simply, yet eloquently, emphasized the
integration of the arts with Christian learning. In his De grammatica (On Grammar ),

Alcuin had his students ask how they might progress from their lowly learning to
superior wisdom. The master responded by citing Proverbs 9,1: "Sapientia aedificavit
sibi domum excidit columnas septem" - "Wisdom has built her house, she has set up
her seven columns." The master explained that the house referred to divine wisdom
which built its house, the body of Christ, in the womb of the Virgin. Wisdom's house

could also refer to the church, the house of God. The seven columns, the liberal arts,

support the house and perfect wisdom cannot be approached except through the
seven columns or the arts. Here, Alcuin conflated the body of Christ, the church, and

53 See McKitterick, Carolinglans and the Written Word (as in n. 35), p. 163; and John L. Cisne, "How

Science Survived: Medieval Manuscripts 'Demography' and Classic Texts' Extinction," Science 307, no.

5713 (2005), 1305-7.

54 Richard E. Sullivan, "The Context of Cultural Activity in the Carolingian Age," in " The Gentle Voices

of Teachers": Aspects of Learning in the Carolingian Age, ed. Richard E. Sullivan (Columbus, OH, 1995),

pp. 51-105, at 82.

55 Epitaphium [Aelberhti], Ernst Dümmler, MGH PLAC 1 (Berlin, 1881), p. 206.5-6: "Imbuit hie
teneros liberalibus artibus annos / Sollicita primo mente docendo meos"; and his poem on York, Versus

depatribus, regibus et Sanctis Euboricensis ecclesiae 1432-35, ed. Peter Godman (Oxford, 1982), p. 112.

Donald Bullough characterized these lines in the York poem as "the first medieval description of a

programme of instruction based on that [i.e. liberal arts] scheme"; see his Alcuin : Achievement and

Reputation , Being Part of the Ford Lectures Delivered in Oxford in Hilary Term 1980, Education and

Society in the Middle Ages and Renaissance 16 (Leiden and Boston: 2004), p. 253.
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108 Contreni
the way to perfect wisdom with the liberal arts.56 Medieval thinking on the arts had
come a long way from the terse judgment expressed in a late eighth-century glossary:

"Liberales litera, quas seculares homines legunt" - "Liberal letters are what secular
men read."57 For John Scottus (Eriugena), the arts came together, as waters from
different sources flow together in the bed of a stream, and are united in the
contemplation of Christ, "summus fons totius sapientie" - "highest source of all
wisdom."58 Not only did Carolingians masters think of the arts as sacred, they also
thought of them in broader terms than had Martianus Capella, Cassiodorus, or even
Ailberht at York. Carolingians preferred Isidore of Seville's taxonomy from the
Differentiae ( Differences ) which defined wisdom as embracing physics, ethics, and
logic. Physics includes the quadrivial arts, arithmetic, geometry, music, and astronomy

as well as astrology, the mechanical arts, and medicine. Ethics consists of the four
principal virtues of prudence, justice, fortitude, and temperance. Logic, the study of
the word, covered rhetoric and dialectic to which grammar "adheres."59

Masters occasionally expressed reservations about the appropriateness of the arts
in Christian learning. The monk Haimo of Auxerre in his commentary on Ezechiel
worried that too much trust in rhetoric, dialectic, and the other arts displaced good
works in the pursuit of religious truth. An anonymous scholar lamented the time he
had spent studying the arts and "multis conquirere libris" - "exploring in many
books." These, however, were rare voices. By the ninth century, the Christianization

56 De grammatica, prologue, in PL 101:853B-C. For the long history of the image and other reflections

on the arts and perfect wisdom, see M.-Th. d'Alverny, "La Sagesse et ses sept filles: Recherches sur les

allégories de la Philosophie et des arts libéraux du IXe au Xlle siècle/' in Mélanges dédiés à la mémoire de

Félix Grat , ed. Emile-A. van Moé, Jeanne Vielliard, and Pierre Marot, 2 vols. (Paris, 1946-1949),
1:245-78.

57 A Late Eighth-Century Latin-Anglo-Saxon Glossary Preserved in the Library of the Leiden University

(MS. Voss. Qp Lat. No. 69), ed. John Henry Hessels (Cambridge, 1906), p. 36 (no. 184).

58 Iohannis Scoti Eriugenae Expositiones in Ierarchiam Coelestem, 1.540-41, ed. Jeanne Barbet, CCCM 31

(Turnhout, 1975), p. 16; see also John J. Contreni, "John Scottus, Martin Hiberniensis, the Liberal

Arts, and Teaching," in Insular Latin Studies: Papers on Latin Texts and Manuscripts of the British Isles,

SSO- 1066, ed. Michael W. Herren (Toronto, 1981), pp. 23-44; revised and repaginated version repr.

in John J. Contreni, Carolingian Learning, Masters and Manuscripts (Aldershot, Hampshire, 1992), ch.

6, pp. 1-22.

59 Differentiae 2.39, in PL 83:93C-95B. See also Bernhard Bischoff, "Eine verschollene Einteilung der

Wissenschaften," in Bernhard Bischoff, Mittelalterliche Studien: Ausgewählte Aufsätze zur Schriftkunde

und Literaturgeschichte (hereafter Mitt. Stud.), 3 vols. (Stuttgart, 1966-1981), 1:273-88; Contreni,

"John Scottus, Martin Hiberniensis, the Liberal Arts, and Teaching," in Contreni, Carolingian Learning

(as in n. 58), ch. 6, p. 7; and, esp. Anneli Luhtala, "On Early Medieval Divisions of Knowledge," in
Carolingian Scholarship and Martianus Capella, ed. Teeuwen and O'Sullivan (as in n. 5), pp. 75-98.
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Learning for God 109
of the arts was accomplished and their place in the curriculum firmly set.60
Churchmen were expected to be proficient in the arts. Dungal and Jonas of Orléans
lambasted Claudius of Turin for his ignorance of the arts.61 John Scottus traced
Godescalcs failure to understand the teachings of the Church Fathers on
predestination to his lack of understanding of the arts.62 These were no mere
rhetorical flourishes, ad hominem attacks on wayward thinkers. By the ninth century,

Carolingian Europe had established an institutional context for higher learning in its
episcopal and monastic schools and had canonized the liberal arts as its scientific
method. To participate meaningfully in the new culture required mastering its
method.

To teach the canon required books. Carolingian scriptoria, especially during the
reign of Louis the Pious (814-840), expended considerable energy producing texts to
support the curriculum. In a very short time, authors such as Pliny, Donatus,
Martianus Capella, and Cassiodorus emerged from relative obscurity to become
mainstays in the leading schools. The pedagogical works of Bede, a much more recent
author, enjoyed their first big audiences in Carolingian schools. Although modern
scholars have focused most of their attention on Carolingian grammar and dialectic,
Carolingian teachers and their students cultivated all the arts, including the numeric
or scientific arts.63 Augustine's De doctrina Christiana and Cassiodorus's Institutiones

60 Roberto Giacone, "Giustificazione degli studia liberalia dalla sacralizzazione Alcuiniana
all'immanentismo di Giovanni Scoto Eriugena/' in Civiltà del Piemonte: Studi in onore di Renzo Gandolfo

nel suo settantacinquesimo compleanno, ed. Gianrenzo P. Clivio and Riccardo Massano, 2 vols. (Turin,

1975), 2:823-32. For Haimo's comments, see John J. Contreni, " 'By Lions, Bishops Are Meant; by

Wolves, Priests': History, Exegesis, and the Carolingian Church in Haimo of Auxerre's Commentary on

Ezechiel, " Francia 29/1 (2002), 29-56, at p. 42, n. 45; repr. in Contreni, Learning and Culture (as in n.

52), ch. 8. For the anonymous master, see Claudio Leonardi, "Nuove voci poetiche tra secolo IX e XI,"

SM, ser. 3, 2 (1961 ), 139-68, at p. 150.

61 Dungal, Dungali Responsa contra perversas Claudii Taurinensis episcopi sententias , in PL 105:479D and

51 OA: "Claudius igitur dum nullam liberalium didicerit disciplinarum rationem"; "Claudius ergo novus

ac mirabilis philosophus, artium expers liberalium"; and Jonas of Orleans, De cultu imaginum libri tres,

in PL 106:3 14B and 316D: "[A]rtis grammaticae ignarum"; "artis grammaticae nescius."

62 De divina praedestinatione liber 18.1-5, ed. Goulven Madec, CCCM 50 (Turnhout, 1978), pp. 1 10-

1 1, and throughout the chapter.

63 For an overview of the arts curriculum, see Contreni, "The Carolingian Renaissance: Education and

Literary Culture" (as in n. 50), pp. 725-47; for quadrivial studies, see J. Contreni, "Counting,
Calendars, and Cosmology: Numeracy in the Early Middle Ages," in Word, Image, Number:
Communication in the Middle Ages, ed. John J. Contreni and Santa Casciani, Micrologus' Library 8

(Florence, 2002), pp. 43-83; repr. in Contreni, Learning and Culture (as in n. 52), ch. 3, and especially

Calvin M. Bower, "Quadrivial Reasoning and Allegorical Revelation: 'Meta-Knowledge' and
Carolingian Approaches to Knowing," in Carolingian Scholarship and Martianus Capella: Ninth-Century

Commentary Traditions on De Nuptiis in Context, ed. Teeuwen, and O'Sullivan (as in n. 5), pp. 57-73.
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110 Contreni
furnished convenient guides to what to read and how to read. Carolingian teachers,
such as Hrabanus Maurus who adapted Augustine for his own De institutione
clericorum (On the Training of Clergy ), both emulated and innovated when they
tailored ancient texts to the needs of clerical students in Francia.64 Carolingian masters

also composed new works to guide their students. They augmented glossaries with
word lists from their reading and created specialized glossaries.65 They produced their

own guides to the arts and while multiplying copies of the late antique commentaries
of Servius and Tiberius Donatus on Virgil, they wrote their own commentaries on
Boethius, Martianus Capella, and Bede.66

As impressive as this intense labor and study is, for students and masters in the

Carolingian age the liberal arts curriculum remained but a stepping-stone to the
acquisition of ultimate wisdom, "the mysteries of the divine scriptures," in the words

of Charlemagne's Epistola de litteris colendis.67 Carolingians who reflected on their

teaching and the pursuit of knowledge remained remarkably faithful to this goal as
Alcuin's image of the seven columns of the Temple of Wisdom, or John Scottus's
lapidary assertion that the arts unite in the contemplation of Christ, or the anonymous

master's remembrance of his youthful study of the arts, "[q]ua colitur summus, unus

et ipse Deus" - "by which the one, highest God himself is worshipped," indicate.
When masters taught the numeric arts, it was because God "omnia in mensura, et
numero, et pondere, disposui[t]" - "ordered all things by measure, number, weight"
(Wisdom, 11:21) and that by studying such things, one could come to know the one

64 See Hrabanus Maurus De Institutione clericorum libri tres: Studien und Edition, ed. and comm. Detlev

Zimpel, Freiburger Beiträge zur mittelalterlichen Geschichte, Studien und Texte 7 (Frankfurt, 1996).

65 David Ganz, "The Liber Glossarum : A Carolingian Encyclopedia," in Science in Western and Eastern

Civilization in Carolingian Times, ed. Paul Leo Butzer and Dietrich Lohrmann (Basel, 1993), pp. 127-

35; Michel Huglo, "Les Arts libéraux dans le Liber Glossarum ," Scriptorium 55 (2001), 3-33; Glossae

Divinae Historiae: The Biblical Glosses of John Scottus Eriugena, ed. John J. Contreni and Pádraig P. O

Néill (Florence, 1997), pp. 58-72 (for glossaries in the schools).

66 Claudio Leonardi, "I Commenti altomedievali ai classici pagani: Da Severino Boezio a Remigio
d'Auxerre," in La Cultura antica nell'Occidente latino dal VII all'XI Secolo, Settimane di Studi del Centro

Italiano di Studi sull'Alto Medioevo 22 (Spoleto, 1975), pp. 459-508; Birger Münk Olsen, I Classici nel

canone scolastico altomedievale, Quaderni di Cultura Mediolatina 1 (Spoleto, 1991); John J. Contreni,

"Bede's Scientific Works in the Carolingian Age," in Bède le Venerable: Entre tradition et postérité (as in

n. 29), pp. 247-59; repr. in Contreni, Learning and Culture (as in n. 52), ch. 4.

67 Epistola de litteris colendis 30-33, ed. Alfred Boretius (as in n. 37), Capit. 1:79; The Reign of
Charlemagne, trans. Loyn and Percival, as in n. 37, p. 64 : "Quamobrem hortamur vos litterarum studia

non solum non negligere, verum etiam humillima et Deo placita intentione ad hoc certatim discere, ut

facilius et rectius divinarum scripturarum mystéria valeatis penetrare" - "Therefore we urge you, not

only not to neglect the study of literature, but with a resolve that is humble and pleasing to God eagerly

to learn it, so that you can more easily and correctly penetrate the mysteries of the divine scriptures."
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Learning for God 111
who had ordered them so. When laymen cracked that all bishops did was talk about

the Scriptures, they were saying something profoundly true about the clerical class.68

The 150 new biblical commentaries that have survived from the Carolingian age
only hint at the centrality of biblical studies in Carolingian society. Many of the most

useful commentaries, those of Alcuin, Hrabanus Maurus, and Haimo of Auxerre exist

in multiple Carolingian copies.69 Further, the teachers and students in Carolingian
schools composed the first great audience for the exegetical works of the church
fathers. Every cathedral and monastic library had to have its complement of
commentaries by Augustine, Jerome, Ambrose, Gregory, and Bede. In the case of
Augustine, teachers and custodians of libraries had the Retractationes ( Retractions ) to

work from when they compared the holdings of their libraries to the complete list of

his works. The ninth-century catalogue for the cathedral of St. Martin in Mainz, for
example, noted habemus - "we have it" forty-eight times next to the ninety-three titles

listed in its copy of the Retractationes . The library at Murbach was missing thirty-eight

Augustinián titles; Erfurt lacked thirty.70 Notker of St. Gall even provided a
bibliographical guide to this enormous literature.71

In the Carolingian age the Scriptures represented the culmination of the
curriculum. It was these texts, the "libri catholici" - "Catholic books," that the

Admonitio generalis chapter 70 (72) put at the end of its educational progression and
marked for special attention when it demanded that only trained and attentive adults

copy their special words. Scribes, indeed, were aware of the special task they
undertook when committing the words of Christ, the lamb of God, to the skins of
sheep. The work was charged with enormous religious significance:

Lex pia cumque dei latum dominans regit orbem,
Quam sanctum est legem scribere namque dei.

Est pius ille labor, merito cui non valet alter

Aequiperare, manus quem faciei hominis.

68 See above, n. 1, for Hincmar of Reims's report of comments he heard. For the comment by the

anonymous master, "Sollers artis eram prima florente iuventa / Qua colitur summus, unus et ipse

Deus," see Leonardi, "Nuove voci poetiche"(as in n. 60), p. 150.

69 See Burton Van Name Edwards, "The Manuscript Transmission of Carolingian Biblical
Commentaries/' http://www.tcnj.edu/ ~chazelle/carindex.htm (accessed 20 February 2014).

70 Eligius Dekkers, "Sur la diffusion au Moyen Age des oeuvres moins connues de saint Augustin," in

Homo spiritalis : Festgabe für Luc Verheijen OSA zu seinem 70. Geburtstag, ed. C. Mayer and K.H.

Chelius, Cassiacum 38 (Würzburg, 1987), pp. 449-51. See also the medieval catalogues from various

libraries in Gustav Becker, Catalogi Bibliothecarum Antiqui: Im Anhang Rezension von Max Perlbach und

Nachträge von Gabriel Meier (Hildesheim and New York, 1973 [orig. 1885]) to gauge the
preponderance of patristic exegetical titles.

71 Erwin Rauner, "Notkers des Stammlers Notatio de illustribus uiris: Teil 1: Kritische Edition," MJ 21

(1986), 34-69.
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Nam digiti scripto laetantur, lumina visu,

Mens volvet sensu mystica verba dei.
Nullum opus exsurgit, quod non annosa vetustas

Expugnet, quod non vertat iniqua dies:
Grammata sola carent fato, mortemque repellunt,

Praeterita rénovant grammata sola biblis.
Grammata nempe dei digitus sulcabat in apta

Rupe, suo legem cum dederat populo,
Sunt, fuerant, mundo venient quae forte futura,

Grammata haec monstrant famine cuneta suo.

As God's kindly law rules over the wide world it is indeed a holy task to copy God's law.
This is a pious task, unequalled in merit by any other task which man can perform. For
the fingers rejoice in writing, the eyes in seeing and the mind in examining God's
mystical words. No work sees the light which hoary old age does not destroy, or wicked
time overturn, only letters are immortal and ward off death, only letters renew the past

in books. Indeed God's finger carved letters on a suitable rock when He gave His law to
His people, and these letters reveal everything in the world which is, or has been, or
may chance to come in the future.72

And the Scriptures were useful. Theodulf of Orléans reminded his priests that they
were weapons they could use to ward off sin and nourish virtue.73 But such weapons
needed to be sharp, hence the emphasis on correct copying. Both Alcuin and
Theodulf worked to establish a sound biblical text based on Jerome's Vulgate. Alcuin
corrected misspellings while Theodulf compared readings from different versions and

attached to his Bibles supplementary texts that would aid the study of difficult biblical

vocabulary.74 Here, within the compass of his Bibles, Theodulf offered proof that

although Carolingian culture might be a culture of one book, that book entailed the
study of other books. It also required an institutional setting, schools, and personal
guidance by scholars to unlock its mysteries.

Schools and Scholars

Carolingian leaders took seriously the mandate of Admonitio generalis chapter 70 (72)
to establish schools in every cathedral and monastery despite the inevitable challenges

of resources and personnel. Theodulf in his statutes for the diocese of Orléans gave a
sense of the possibilities available there when he invited his priests to send their

72 "Ad Eigilum de libro quem scripsit," ed. Ernst Dümmler, MGH PLAC 2 (Berlin, 1884), p. 186, as

translated by Ganz, "Preconditions for Carolingian Minuscule" (as in n. 15), p. 33, with additional

encomia. For the Admonitio generalis chapter 70 (72), see n. 38.

73 Theodulf of Orleans, Erstes Kapitular 21, ed. Brommer (as in n. 48), p. 1 17.1-5.

74 John J. Contreni, "Carolingian Biblical Studies," in Carolingian Essays: Patristics and Early Medieval

Thought, ed. Uta-Renate Blumenthal (Washington, D.C., 1983), 71-98; repr. in J. Contreni,
Carolingian Learning (as in n. 58); J. Contreni, "Carolingian Biblical Culture" (as in n. 52).
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relatives, "nepotem suum aut aliquem consanguinem" - "his nephew or other relative"
to any of the schools under his jurisdiction, either in the cathedral of the Holy Cross,

in the monasteries of St. Aniane, St. Benedict, St. Lifard, or in any of the other
monasteries he controlled.75 All the religious houses in his diocese maintained schools.

Interestingly, it seems not to have made a difference whether the priests' relatives
were intending for a clerical life, let alone a monastic vocation. If some bishops lacked

the commitment to schools and education ("tepide et desidiose" - "lukewarm and
lazy," the Council of Paris [829] called them) that the learned Theodulf
demonstrated, they could count on their confrères to remind them of their
obligations. The bishops gathered at Paris in 829 went so far as to require that bishops

bring their schoolboys along to provincial synods for everyone to see.76 In northern
Italy, Lothar I established schools in nine towns (Pavia, Ivrea, Turin, Cremona,
Florence, Firmo, Verona, Vicenzo, and Cividale), while in Rome and in Reims
bishops rebuilt educational infrastructures damaged by neglect and warfare.77 The
bishops also required that their priests set up schools "per uillas et uicos" - "in the
landed estates and villages" and, according to Theodulf, that they not demand
payment for their tuition.78

The results of this commitment to and reinforcement of the spirit of Admonitio
generalis chapter 70 (72) are evident in the historical record of some seventy active

75 Erstes Kapitular 19, ed. Brommer (as in n. 48), pp. 1 15-16.

76 Concilium Parisiense a.829. m. lunio 30, ed. Albertus Werminghoff, MGH, Legum Sectio III, Concilia

2, Concilia aevi Karolini 1, pars 2 (hereafter, Concilia) (Hannover, 1908), p. 632.20-26: "Sed super
hac eiusdem principis ammonitione, immo iussione a nonnullis rectoribus tepide et desidiose hactenus

actum est

... scolasticos suos eidem concilio adesse faciat, ut suum sollers studium circa divinum cultum omnibus

manifestum fìat." See also Capitula ab episcopis Attiniaci data. 822. m. Aug. 3, ed. Boretius (as in n. 37),

Capit. 1:357.36-44, and the Admonitio ad omnes regni ordinēs. 823-825 6, ed. Boretius (as in n. 37),

Capit. 1:304.18-21.

77 Northern Italy: Capitulare Olonnense ecclesiasticum primum. 825 mense Maio 6, ed. Boretius (as in n.

37), Capit. 1:327.4-18, for which see Steven A. Stofferahn, "Renovatio Abroad: The Politics of
Education in Carolingian Italy," in Discovery and Distinction in the Early Middle Ages: Studies in Honor of

John J. Contreni, ed. Cullen J. Chandler and Steven A. Stofferahn (Kalamazoo, MI, 2013), pp. 149-63;

Rome: Capitula admonitionis ab Eugenio II proposita. 826. Nov. 14 6-7, ed. Werminghoff (as in n. 76),

Concilia 2:556.13-557.7; Cánones Concila Romani. (Forma uberior et forma minor.) 826. Nov. 15. 34,

ed. Werminghoff (as in n. 76), Concilia 2:581.7-15; Reims: Flodoardus Remensis Historia Remensis
ecclesiae 4.9, ed. Martina Stratmann, MGH SS 36 (Hannover, 1998), pp. 401.32-402.4.

78 Erstes Kapitular 20, ed. Brommer (as in n. 48), Capit. episc. 1:116.3: "Presbyteři per uillas et uicos

scolas habeant." Also, Capitula Herardi 17, ed. Pokorny and Stratmann (as in n. 48), Capit. episc.
2:131; Capitula a Walterio reuerendo pontífice compresbiteris promulgata in sinodo apud Bullensem

fundum 6, ed. Brommer (as in n. 48), Capit. episc. 1:189.8-9.
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cathedral and monastic schools scattered through Carolingian Europe.79 While
modern scholars have trained their lenses on star teachers and star pupils associated
with some of these centers, a Lupus of Ferrières, a Hrabanus Maurus, a Murethach, a
Walahffid Strabo, or a Remigius of Auxerre, only a few schools have been studied
systematically as institutions of education and intellectual activity. Major centers of
learning and scholarship with rich surviving manuscript resources, such as Auxerre, St.

Amand, Fulda, Reichenau, Reims, St. Gall, Fleury, Ferneres, and Orléans, await
systematic exploration.80 From the soundings made thus far, several general
conclusions seem warranted. Although we know some masters, Murethach for
example, only as teachers, many schoolmasters were important people and often rose
to leadership positions as abbots or bishops in their communities. Their learning and
perhaps even the connections they forged in the schoolroom with clerical and lay
students may have helped. Carolingian masters were often polymaths, adept in both

sacred and secular learning and, often, masters of the scriptorium and library to boot.

The actual number of students they guided at any one time is difficult to know. If only

the bishops of the province of Paris who were asked to bring their schoolboys to
synods to demonstrate their commitment to education had also been asked to
maintain rosters of their names!81 Monasteries depended on a steady stream of
youngsters to replenish their ranks. The roster of scholastici the monks of Fulda kept

for their dependencies indicates that the school age population of monasteries could
range from 26% to 49% of the community.82 A flyleaf of a Laon manuscript lists the

names of nineteen students of a decanus Adalus.83 Although the number of school age

79 See Pierre Riche, Les Écoles et renseignement dans l'Occident chrétien de la fin du Ve siècle au milieu du

XT siècle (Paris, 1979), pp. 97-110; and P. Riche with Jacques Verger, Des nains sur des épaules de
géants: Maîtres et élèves au Moyen Âge (Paris, 2006), pp. 31-73. For a map locating Carolingian schools,

scriptoria, and literary centres, see Contreni, "The Carolingian Renaissance" (as in n. 50), pp. 722-23.

80 John J. Contreni, The Cathedral School of Laon from 8S0 to 930: Its Manuscripts and Masters,

Münchener Beiträge zur Mediävistik und Renaissance-Forschung 29 (Munich, 1978); David Ganz,
Corbie in the Carolingian Renaissance, Beihefte der Francia 20 (Sigmaringen, 1990); Donald A.
Bullough, "Le Scuole cattedrali e la cultura dell'Italia settentrionale prima dei comuni," in Vescovi e

diocesi in Italia nel Medioevo (sec. IX-XIII) : Atti del II Convegno di Storia della Chiesa in Italia, ed.

Ottorino Bertolini, Italia Sacra 5 (Padua, 1964), pp. 111-43; Édouard Jeauneau, "Les Écoles de Laon
et d'Auxerre au IXe siècle," in E. Jeauneau, Études Êrigéniennes (Paris, 1987), pp. 57-84.

81 See above, n. 76.

82 See M.M. Hildebrandt, The External School in Carolingian Society, Education and Society in the

Middle Ages and Renaissance 1 (Leiden, 1992), pp. 147-50, for rosters of monachi (m) and scolastici

(s) from six dependencies of Fulda: Hameln (l2m/lls); Grossburschla (38m/ 17s); Brunshausen (?)
(23m/16s); Rasdorf (32m/20s); Hünfeld (33m/13s); Holzkirchen (52m/18s).

83 See Contreni, Cathedral School of Laon, pp. 146-47.
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Learning for God 115
individuals in monasteries and cathedrals might have been small in absolute numbers,
the cohort of learners formed a substantial portion of their communities.

After training their charges in the rudiments of reading and writing, masters led

them through a lengthy program of reading, excerpting, and note taking. Heiric of
Auxerre, who was tonsured as a monk at age nine in 850, recorded that he wrote
"furiously" in Tironian notes to copy down the lessons of his teachers, Lupus of
Ferneres and Haimo of Auxerre. He still had these notes much later in life and

thought highly enough of them to present a copy as a gift to Bishop Hildebold of
Soissons (871-884). Another product of Carolingian education, unfortunately
anonymous, remembered that in his youth he delighted "multis conquirere libris" -
"to explore in many books." 84 Theodulf of Orléans remembered the "books which I
used to read" and wrote a poem about them.85 His reminiscence starts with Gregory
the Great, Augustine, Hilary, Leo the Great, and other Christian authors and proceeds

through both Roman pagan and Christian poets. Theodulf s titles, along with those
Alcuin embedded in his York poem and others culled from lists in library catalogues,
poems, and correspondence have suggested the outlines of a Carolingian canon of
"Schulautoren."86 The notion of a canon in the ninth century is anachronistic, but still

useful if its limitations are kept in mind. The lists are inherently idiosyncratic and
skewed toward church fathers, grammarians and poets. While Martianus Capella's
name occurs frequently, other intensively studied quadrivial texts used in the schools,

Pliny, Macrobius, and Bede's scientific works, appear less frequently on these lists.87

All of these works were heavily annotated by masters who translated the wisdom of

authorities into language their pupils could understand. Their annotations expanded
vague references ("hie i.e. Roma"), substituted a more common word for a more
sophisticated one ("rancidulum i.e. putridum"), or provided explanatory detail
(" Phillis regina Tracum fuit, hęc Demofontem Tesei filium, regem Atheniensium,

84 "Hoc mihi tunc placuit multis conquirere libris/' See Leonardi, "Nuove voci" (as in n. 60), p. 150.

85 Carmen 45, De libris quos legere solebam et qualiter fabulae poetarum a philosophis mystice pertractentur,

ed. Dümmler (as in n. 55), PLAC 1:543-44; trans. Nikolai A. Alexandrenko in "The Poetry of
Theodulf of Orléans: A Translation and Critical Study" (Ph.D. diss., Tulane University, 1970), pp.
256-60.

86 Alcuin, Versus depatribus, regibus et Sanctis Euboricensis ecclesiae, 1536-62, ed. Godman (as in n. 55),

pp. 122-26; Günter Glauche, Schullektüre im Mittelalter: Entstehung und Wandlungen des Lektürekanons

bis 1200 nach den Quellen dargestellt, Münchener Beiträge zur Mediävistik und Renaissance-Forschung

5 (Munich, 1970).

87 See Bruce Eastwood, "The Astronomies of Pliny, Martianus Capella and Isidore of Seville in the

Carolingian World," in Science in Western and Eastern Civilization in Carolingian Times, ed. Paul Leo

Butzer and Dietrich Lohrmann (Basel, 1993), pp. 161-80.
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116 Contreni
redeuntem de Troiano prelio dilexit et in coniugium suum rogavit").88 For their own
use, teachers collected between the covers of a single codex widely scattered material
to support their instruction. A surprising number of these personal reference books
still survive. Walahfrid Strabo began putting his collection together while still a
schoolboy. When complete, the 394-page manuscript contained computistical
material from his own teacher, Hrabanus Maurus, extracts from Bede's De temporibus

(On Times ) and several calendars and chronicles, 169 pages of grammatical texts,
followed by medical texts and extracts from Palladius's De agricultura (On Agriculture )

and Bede's De natura rerum (On Nature).89 Martin Hiberniensis (819-875), a teacher

in Laon's cathedral school, owned a guide to Virgil and the liberal arts that contained
texts on the life and works of Virgil, a glossary of the Roman muses, Fates, and
goddesses drawn from Isidore of Seville, another glossary of philosophers, poets,
sibyls, magicians, pagan gods, and Roman definitions of familial relationships also
from Isidore, a glossary of Virgilian epithets, and anonymous glosses on Sedulius's
Carmen Paschale (Easter Poem)90 Two massive compilations, known to modern
scholarship as the "Three-Book Computus" and the "Seven-Computus," pulled
together arithmetical, computistical, astronomical, theological, and historical texts to
support instruction in proper time reckoning.91 Another summaf this time of biblical

exegesis, was launched during the time of Louis the Pious (814-840), but never
completed. Traces of the project have been identified in fourteen extant

88 For these examples, see a ninth-century commentary on Persius's Satires, 1.32-4 in Hellmann,

Tironische Noten in der Karolingerzeit (as in n. 43), p. 143. See above, n. 66, for the commentaries.

89 For St. Gall, Stiftsbibl., MS 878, see Bernhard Bischoff, "Eine Sammelhandschrift Walahfrid Strabos

(Cod. Sangall. 878)/' in Bischoff, Mitt. Stud, (as in n. 59), 2:34-51, and the cautionary comments of

Paul Gerhard Schmidt, "Karolingische Autographen," in Gli Autografi Medievali: Problemi Paleografici e

Filologici, ed. Paolo Chiesa and Lucia Pinelli, Quaderni di Cultura Mediolatina: Collana della
"Fondazione Ezio Franceschini" 5 (Spoleto 1994), pp. 137-48, at 139-42.

90 John J. Contreni, Codex Laudunensis 468: A Ninth-Century Guide to Virgil , Sedulius, and the Liberal

Arts, Armarium Codicum Insignium 3 (Turnhout, 1984). For another Sammelhandschrift in Martin's

library, Laon, Bibliothèque Suzanne Martinet, MS 265, oriented toward religious teaching, see John J.

Contreni, "The Pursuit of Knowledge in Carolingian Europe," in Sullivan, " The Gentle Voices of
Teachers" (as in n. 54), pp. 106-41, at 129-30; repr. in Contreni, Learning and Culture (as in n. 52), ch.
2.

91 Arno Borst, "Alkuin und die Enzyklopädie von 809," in Butzer and Lohrmann, Science in Western and

Eastern Civilization (as in n. 87), pp. 53-78; and Wesley M. Stevens, "Computus-Handschriften
Walahfrid Strabos," in Butzer and Lohrmann, Science in Western and Eastern Civilization (as in n. 87), p.

375; Eastwood, "The Astronomies of Pliny, Martianus Capella and Isidore of Seville" (as in n. 87), pp.
161-80.

This content downloaded from 143.215.137.43 on Thu, 06 Feb 2020 16:33:16 UTC
All use subject to https://about.jstor.org/terms



Learning for God 117
manuscripts.92 The collected notes of Heiric of Auxerre, Sedulius Scottus, and
Godescalc of Orbais have all survived.93

What remains of Carolingian pedagogy exists for us to study in written form, but

actual instruction was oral. Most often, the master read and explained while students

copied and memorized. Ercanbert of Fulda wrote out his masters teaching, "ut ab ore
vestro accepi" - "as I heard it from your mouth," so that it would not be lost. Much
was memorized, but teachers and their students worried about the fragility of
memory. Hrabanus Maurus taught his pupils what they needed to know to function as

priests from notes he made on individual leaves of parchment. That served him well,
but was not as helpful to his students. They wanted him to write everything out for
their consultation. His De institutione clericorum (On the Training of Clergy) was the
result.94

The collections of teachers' personal notes, their written commentaries, and the

glosses, comments, and diagrams they entered in the school texts preserve evidence of

several Carolingian pedagogical strategies. At the outset, teachers crafted brief
introductions, generally assembled around responses to when, where, who ("tempus,
locus, persona") questions, to place authors in context for their pupils. The technique
was learned from Roman authors such as Servius and was applied to all kinds of texts,

including a short biography of Bede appended to a copy of his De arte metrica (On
Meter ) and Christian of Stavelot's commentary on Matthew.95 The framework for the

92 Bernhard Bischoff, "Libraries and Schools in the Carolingian Revival of Learning," in Bernhard

Bischoff, Manuscripts and Libraries in the Age of Charlemagne, trans. Michael Gorman (Cambridge,

1994), pp. 93-1 14, at 111-13.

93 Heiric of Auxerre: Collectanea, ed. Quadri, as in n. 44, and Contreni, "The Pursuit of Knowledge," (as

in n. 90), pp. 128-29; Sedulius Scottus: Sedulii Scotti Collectaneum Miscellaneum, ed. Dean Simpson,

CCCM 67 (Turnhout, 1988), and Supplementum, ed. François Dolbeau, CCCM 67 supplementum
(Turnhout, 1990); Godescalc: Œuvres théologiques et grammaticales de Godescalc d'Orbais: Textes en

majeure partie inédits, ed. Cyrille Lambot, Spicilegium Sacrum Lovaniense: Études et Documents 20

(Louvain, 1945).

94 For these observations on memory and text, see Erchanbert of Fulda, Epistolae variorum collectae 34,

ed. Ernst Dümmler, MGH, Epp. 5 (Berlin, 1899), p. 358.17-18; Helperic of Auxerre, Lupi Abbatis
Ferrariensis Epistolarum Additamentum 8, ed. Ernst Dümmler, MGH, Epp. 6 (Berlin, 1925), p. 119.8-

15; Elpricus, Lupi Abbatis Ferrariensis Epistolarum Additamentum 9, ed. Ernst Dümmler, MGH, Epp. 6

(Berlin, 1925), p. 121.16-25; Hrabanus Maurus, Hrabaní (Mauri) Epistolae 3, ed. Ernst Dümmler,
MGH, Epp. 5 (Berlin, 1899), p. 385.22-30.

95 Servius: "In exponendis auctoribus haec consideranda sunt: poetae vita, titulus operis, qualitas
carminis, scribentis intentio, numerus librorum, ordo librorum, explanatio." In Servii Grammatici qui

feruntur in Vergilii carmina commentarii, ed. Georg Thilo and Hermann Hagen, 3 vols. (Leipzig, 1881-

1884), 1:1. For an anonymous ninth-century introduction to Bede, s eeAccessus ad auctorem Bedam, ed.

C. W. Jones, Bedae Venerabilis Opera, pars VI, Opera didascalica 3, CCSL 123C (Turnhout, 1980),
pp. 701-2. Christian of Stavelot, Christiani Druthmari Corbeiensis monachi Expositio in Matthaeum
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118 Contreni
introductions could stretch from the basic three elements, time, place, and person, to

the seven periochae, to as many as fourteen terms in the Reference Bible.96

After introducing the author, the master began to explain the substance of the text,

often by glossing important words. Glosses could perform a number of functions.97
They could explain the prosody of a word or line. Medieval writers and speakers of
Latin had to know where the accent fell in Latin words or how long syllables were in
order to pronounce words correctly. Those who aspired to poetry had to master Latin

meter and poetic technique. Glossing could also provide masters with an ideal
opportunity to address grammar. Grammatical glosses could explain by referring to
grammatical terminology, by clarifying the grammatical function of speech, for
example, by providing the referents for pronouns, or by using prepositions to clarify

the cases of inflected nouns. Some masters used syntactical glosses, symbols such as
marks, numbers, or letters, to rearrange the order of words in a sentence, to make it

more easily understood by students.

Lexical glosses, "rancidulum i.e. putridum" from a Persius manuscript for example,98

far outnumber glosses on prosody, grammar, and syntax. Their "dictionary"
definitions of words essentially paraphrase the lemma in equivalent grammatical
terms. Closely related in purpose are numerous commentary glosses, which
elucidate the meaning of the lemma by furnishing etymological information on words,

including words, derived from Greek or Hebrew, by signaling derivations, or by
explicating compounds. John Scottus explained the heron mentioned in Lev. 11.19
this way: "Charathrion, species avis et interpretatur gaudens in petris. Chara enim
gaudium, athria petra" - "The heron is a species of bird and [the name] means Joyful
among the stones/ for chara [means] joy [and] athria means stone."99 The model and,
in many instances, the source for such glosses was Isidore of Seville's Etymologies .
Encyclopedic glosses that explain place and personal names and that provide
information on historical events, foreign or ancient customs, medical terms, and

evaņģēlistam, PL 106:264B: "In omnium principiis librorum tria quaerenda sunt, tempus, locus,
persona. Similiter de isto Evangelio, haec tria tenenda sunt."

96 From the Reference Bible: "(species, quae evangelium deforis demonstrant), nomen, locus, tempus,

persona, genus, lingua, ordo, auctoritas, causa, numerus, cánones, significado, figura, prophetia,
demonstratio." See Bernhard Bischoff, "Wendepunkte in der Geschichte der lateinischen Exegese im

Frühmittelalter," in Bernhard Bischoff, Mitt. Stud, (as in n. 59), 1:221; also Glauche, Schullektüre im

Mittelalter (as in n. 86), pp. 48-56.

97For the categories that follow, see Gemot Wieland, The Latin Glosses on Arator and Prudentius in

Cambridge University Library, MS Gg.5.35, Studies and Texts 61 (Toronto, 1983), and G. Wieland,

"Latin Lemma-Latin Gloss: The Stepchild of Glossologists," MJ 19 (1984), 91-99.

98 See above, pp. 115-16.

99 Glossae Divinae Historiae (as in n. 65), p. 106 (gloss 81).
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Learningfor God 119
unusual objects blur the distinction between glosses and commentary. Is the note on
Queen Phillis from the Persius commentary a gloss or a comment?100

Glosses led to glossaries, either specialized glossaries focused on one author,
Martin Hiberniensis's Virgil and Sedulius glossaries for example, or much more

general and comprehensive glossaries such as the massive Liber glossarum, surviving
copies of which weigh from eleven to thirteen kilograms and contain more than
500,000 entries.101 The glossaries were living documents - each generation of masters
added new words to their school's copy.102

Glosses took the form of words, but sometimes teachers used diagrams and
illustrations to explain their lessons. Diagrams might illustrate, as in modern logic
textbooks, how syllogisms operate or plot the directions of the winds.103 In these cases,

diagrams functioned as visual glosses to replicate the meaning of the text. Carolingian

teachers also exploited the "power of diagrams" in more innovative ways when they
exploited the potential of images to work through the implications and ambiguities of

the astronomical doctrines they encountered in Pliny, Martianus Capella, and Bede.
Since their texts did not provide them with graphic models of celestial relationships,

they created their own, unconstrained by earlier models. Careful "reading" of the
diagrams has begun to reveal the "submerged assumptions" implicit in Carolingian
teachers' efforts to understand and to reconcile their authors for their students.104

100 See above, n. 88. The entire note occupies nine lines of text in Hellmann's edition.

101 See above, n. 90, for Martin's glossaries. For the heft of the Liber glossarum, see Michel Huglo, "Les

Arts libéraux dans le Liber Glossarum " (as in n. 65), p. 12. For more on glossaries, see also Contreni and

O Neill, Glossae Divinae Historiae (as in n. 65), pp. 58-64; Bischoff and Lapidge, Biblical Commentaries

from the Canterbury School (as in n. 21); and, Contreni, "Glossing the Bible in the Early Middle Ages"

(as in n. 21).

102 For examples, see Huglo, "Les Arts libéraux" (as in n. 65); and David Ganz, "Heiric d'Auxerre
glossateur du Liber Glossarum ," in L'École carolingienne d'Auxerre de Murethach à Remi, 830-908:

Entretiens d'Auxerre 1989, ed. Dominique Iogna-Prat, Colette Jeudy, and Guy Lobrichon (Paris, 1991),

pp. 297-312.

103 Barbara Obrist, "Wind Diagrams and Medieval Cosmology," Speculum 72 (1997), 33-84.

104 See Bruce S. Eastwood, "The Power of Diagrams: The Place of the Anonymous Commentary in the

Development of Carolingian Astronomy and Cosmology," in Carolingian Scholarship and Martianus

Capella, ed. Teeuwen and O'Sullivan (as in n. 5), pp. 193-220, and B. Eastwood, "Medieval Science
Illustrated," History of Science 24 (1986), 183-208, at p. 203, for the evocative phrases used in this

sentence. Eastwood pioneered bringing these submerged assumptions to the attention of modern
scholarship and to revealing unsuspected evidence of Carolingian pedagogy and intellectual and
theoretical creativity. See also, B. Eastwood and Gerd Grasshoff, Planetary Diagrams for Roman
Astronomy, ca. 800-1500, Transactions of the American Philosophical Society 94, part 3 (Philadelphia,

2004), and Bruce S. Eastwood, Ordering the Heavens: Roman Astronomy and Cosmology in the
Carolingian Renaissance, History of Science and Medicine Library 4; Medieval and Early Modern
Science 8 (Leiden and Boston, 2007).
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120 Contreni
Their drawings in the margins of their texts and on the flyleaves of their manuscripts

function as commentaries on planetary theory.

All of this difficult work, learning an author's context, decoding words, and
commenting with words and images on doctrines implicit in a text, aimed to uncover
meaning. The teachers project to discover meaning is difficult to observe directly. For

one thing, Carolingian authors eschewed originality and preferred to claim that
everything they taught came from the authorities, especially when they taught sacred

wisdom. At first glance, the products of their pedagogy that made the leap from oral

instruction to manuscript would seem to bear out their modest claims. Hrabanus's
lecture notes on what priests should know contained long excerpts from Augustine's
De doctrina christianaf Gregory the Great's Cura Pastoralis , and Cassiodorus's
Institutions, just as his De institutione clericorum does. But, because his students asked

him to take all his notes and to make them into a book ("ut omnia haec in unum

uolumen congerem" - "so that I might gather everything into one volume"), we can
read what he taught and learn that he arranged and adapted his material to provide
practical advice to support the religious mission of priests working in Carolingian
Europe. When they taught, masters began with blocks of text from their authorities,

but arranged them in new ways for new audiences. The compilatory mode
encouraged deep thought and originality.105 Apropos of a collection of extracts on
planetary motion in a ninth-century Paris manuscript, Bruce Eastwood observed that
"[t]he choice of authors, the choice of topics for selection, and the intelligent
abbreviation, changes in the sequence, and occasional insertion of the composer's
comments - all these indicate a relative sophistication in comprehension of the

105 For an entry into this literature, see Silvia Cantelli, "L'esegesi al tempo di Ludovico il Pio e Carlo il

Calvo," in Giovanni Scoto nel suo tempo: L'organizzazione del sapere in età carolingia, ed. Claudio
Leonardi and Enrico Menestò, Atti dei Convegni dell'Accademia Tudertina e del Centro di Studi sulla

Spiritualità Medievale, nuova serie 1 (Spoleto, 1989), pp. 261-336; S. Cantelli, Angelomo e la scuola
esegetica di Luxeuil , 2 vols., Biblioteca di "Medioevo Latino" 1 (Spoleto, 1990); Mayke de Jong, "The

Emperor Lothar and His Bibliotheca Historiaram in Media Latinitatis: A Collection of Essays to Mark

the Occasion of the Retirement of L. }. Engels, ed. Renée I.A. Nip, Hans van Dijk, Elisabeth M.C. van

Houts, et al. (Turnhout, 1996), pp. 229-35; M. de Jong, "The Empire as Ecclesia : Hrabanus Maurus

and Biblical Historia for Rulers," in Using the Past in Early Medieval Europe (as in n. 2), pp. 191-226; M.

de Jong, "Exegesis for an Empress," in Medieval Transformations: Texts , Power , and Gifis in Context, ed.

Esther Cohen and Mayke B. de Jong, Cultures, Beliefs and Traditions: Medieval and Early Modern

Peoples 11 (Leiden, 2001), pp. 69-100; Contreni, " 'By Lions, Bishops are Meant; by Wolves, Priests'"

(as in n. 60).
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Learning for God 121
subject/'106 This insight applies equally well to other products of Carolingian teaching

and documents the efforts of teachers to discover meaning.107

Surely, Alcuin was patronizing when he credited Charlemagne as the co-author of
his dialogue on rhetoric and had the king observe that "interrogare sapienter est
docere" - "to question wisely is to teach/' nevertheless Alcuin emphasized a
fundamental pedagogical strategy of the Carolingian classroom.108 Many school texts
convey their lessons in terms of dialogues, questions, and story problems that preserve

something of school lessons. Young Carolingian scholars might be asked to determine
how long it would take a snail to meet a swallow for lunch if the meeting place were
one league away and the snail traveled at the pace of one inch a day (answer: 246.5
years!). Or, they might be asked to guess a number that someone else was thinking.
Haimo of Auxerre posed this knotty question to young monks: "Quomodo verum est
quod scriptum est: 'Nihil odisti eorum quae feristi' cum scriptum sit: 'Iacob dilexi,

Esau autem odio habui'" - "How is it true what is written, 'You [God] hate nothing
that you have made' [Sap. 11.25], when it is [also] written, 'Yet, I loved Jacob, but
hated Esau' [Mai. 1.2-3] ?"109 Murethach the grammarian asked his students how it
was possible for a sentence to exhibit the grammatical defect of barbarism, if only part

of it were corrupted. Interestingly, he cited scriptural authority, Paul's statement "Et si

quid patitur unum membrum, compatiuntur omnia membra" - "If one member
suffers, all suffer together" (l Cor. 12.26) to solve the conundrum.110 The question

106 Bruce S. Eastwood, "Calcidius's Commentary on Plato's Timaeus in Latin Astronomy of the Ninth

to Eleventh Centuries," in Between Demonstration and Imagination: Essays in the History of Science and

Philosophy Presented to John D. North, ed. Lodi Nauta and Arjo Vanderjagt (Leiden, 1999), p. 178.

107 Thomas O'Loughlin, "Tradition and Exegesis in the Eighth Century: The Use of Patristic Sources in

Early Medieval Scriptural Commentaries," in The Scriptures and Early Medieval Ireland, ed. Thomas

O'Loughlin, Instrumenta Patristica 31 (Turnhout, 1999), pp. 217-39, at 238: "For the carolingians
[sic], the central purpose of this, and all the other questions like it [true meaning of the Sabbath] they

found in their textbooks, was to show the coherence of Scripture and thus demonstrate their belief that

Scripture were inerrant and every statement within it to be full of truth. So while they have dislodged

the question from its context in Augustine, and the verses from their context in Genesis and the gospel,

this does not mean that they now treat it as a random and isolated nugget for they have relocated it and

given it a new larger context in their systematic theology of revelation. Our problem, now in the form of

a quaestio, is still a single brick in a vast theological edifice: but it is a new and different edifice."

108 Alcuin, "Disputatio de rhetorica et de virtutibus sapientissimi regis Karli et Albini magistři," in The

Rhetoric of Alcuin & Charlemagne: A Translation , With an Introduction, the Latin Text, and Notes, trans.

Wilbur Samuel Howell (Princeton, 1941), p. 129 (PL 10L939A). See also Luhtala, "On Early
Medieval Divisions of Knowledge," (as in n. 59), pp. 85-89.

109 Heiric of Auxerre, Collectanea, ed. Quadri (as in n. 44), p. 114, 23-25. For the story problems, see

Contreni, "Counting, Calendars, and Cosmology" (as in n. 63), pp. 54-58, 79-83.

110 Murethach, In Donati Artem Maiorem III.392, ed. Louis Holtz, CCCM 40 (Turnhout, 1977),

p. 188.29-36: "Quaestio igitur non minima oritur, ut quid Donatus définit barbarismum esse unam
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122 Contreni
and response technique is ubiquitous in Carolingian educational texts, but
encountering it as we do, in carefully prepared editions and with carefully worded
responses and explanations, makes this pedagogical strategy appear stiff and canned.
That is an artifact of the printed page. Heiric reported explicitly that he collected the

oral ludiera pulchra of his teachers and the ioca monachorum tradition was so
widespread that it is impossible to imagine the give and take of dialogic instruction
and wordplay only as a written genre.111

The written page also inadequately captures the personal element that bound
teacher and learner, members of two different generations, but also members of the
same life-long community. What students learned in formal study permeated and
complemented their daily lives as young monks and priests in training. Women, too,
while denied the opportunity to participate in Carolingian intellectual life as
producers of knowledge, were avid consumers of Christian wisdom and participants
in the practice of the Christian cult. As little girls ( puellulae ) they learned alongside

boys, to the chagrin of Hincmar of Reims,112 but only boys could become priests and

thus public intellectuals. Nevertheless, evidence for female participation in literate
learning, while maddeningly submerged from modern view, is far more impressive
than that for both Roman classical and early Germanic societies.113

The patristic giants whom Carolingian scholars so much admired inhabited an
intellectual world that included educated women.114 The example of Jerome and his
Roman female companions especially resonated with ninth-century men and women.
Benedict of Aniane in the De institutione sanctimonialium used Jerome's letter to Laeta

which outlined the young Pacatula's education to describe the education girls should

partem orationis uitiosam, cum tota illa pars non sit corrupta. . . . Ad hoc respondendum est recte
dixisse Donatum."

111 Heiric of Auxerre, Collectanea, praefatio, ed. Quadri (as in n. 44), p. 77.9: "Haec praeceptorum sunt

ludiera pulchra duorum." See also Martha Bayless, "Alcuin's Disputatio Pippini and the Early Medieval

Riddle Tradition," in Humour , History and Politics in Late Antiquity and the Early Middle Ages, ed. Guy

Halsall (Cambridge, 2002), pp. 157-78; and Nicholas Everett, "The Interrogationes de littera et de
singulis causis' (as in n. 32), pp. 227-75.

112 Hinkmar von Reims Collectio de ecclesiis et capellis 2, ed. Martina Stratmann, MGH Fontes iuris

Germanici antiqui in usum scholarum separatim editi 14 (Hannover, 1990), p. 100.6-9: "Ut divinum

officium non dimittant et scolarios suos modeste distringant, caste nutriant et sic litteris imbuant, ut

mala conversatione non destruant, et puellas (al cod. puellulas) ad discendum cum scolariis suis in
scola sua nequáquam recipiant."

113 Nicholas Everett, "Literacy from Late Antiquity to the Early Middle Ages, c. 300-800 AD," in The

Cambridge Handbook of Literacy, ed. David R. Olson and Nancy Torrance (Cambridge, 2009), pp.
370-71.

114 This paragraph and the three following reprise and lightly update Contreni, "The Carolingian

Renaissance: Education and Literary Culture" (as in n. 50), pp. 716-20.
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Learning for God 123
receive in monasteries.115 When Paschasius Radbertus wrote a treatise on the

Assumption of Mary for the nuns at Soissons, he cast his work in the form of a letter

from Jerome to Paula and Eustochium.116 Gisela and Rotrud, respectively daughter
and sister of Charlemagne, found the example of Jerome useful when they cajoled
busy Alcuin into writing a commentary on the Gospel of John for them. They
reminded Alcuin that Jerome had never spurned the requests of women and had in
fact dedicated many of his works on the prophets to them. Blessed Jerome, they

cleverly added, continued to correspond with Roman women after he had moved to
Bethlehem despite the dangerous distance across the Tyrrhenian Sea. By comparison,
the little Loire and the short distance between Tours and Paris should offer no

obstacles to their request.117 It was, however, not imitation of past traditions that
drove education for girls and women. Every Christian in the Carolingian world down
to the parish level was expected to know the Lord's Prayer and the Symbol.118 Women

in religious houses, with their male counterparts, as religious "professionals" had to
know more, how to pray, to chant, and to read in order to participate fully in their
faith.

A capitulary intended to establish empire-wide policy in 802 barred all men from
female monasteries except for priests who accompanied by a witness could visit the
sick; they could also say Mass for the nuns, but were to leave immediately
afterwards.119 Thus, young girls in monastic communities must have been taught by

115 Institutio sanctimonialium Aquisgranensis ( Concilium Aquisgranense a. 816) 39.22: "Ut erga puellas in

monasteriis erudiendas magna adhibeatur diligentia," ed. Albert Werminghoff, MGH, Legum Sectio

III, Concilia 2, Concilia aevi Carolina 1, pars 1 (Hannover, 1906), 1:452-4; Karl F. Morrison,
"Incentives for Studying the Liberal Arts," in The Seven Liberal Arts in the Middle Ages, ed. David L.

Wagner (Bloomington, IN, 1983), pp. 50-52.

116 De assumptione sanctae Mariae virginis, ed. Albert Ripberger, CCCM 56C (Turnhout, 1985),
pp. 109-62.

117 Alcuini Epistolae 196, ed. Ernst Diimmler, MGH, Epp. 4 (Berlin, 1895), p. 325.1-3: "Minore
vadosum Ligeri flumen quam Tyrreni maris latitudo periculo navigatur. Et multo facilius cartarum

portitor tuarum de Turonis Parisiacam civitatem, quam illius de Bethleem Romam, pervenire poterit."

118 Admonitio synodalis 61, ed. Robert Amiet, "Une Admonitio Synodalis de l'époque carolingienne:

Étude critique et édition," Mediaeval Studies 26 (1964), 12-82, at. p. 5: "Videte ut omnibus
parrochiariis vestris simbolum et orationem dominicam insinuetis."

119 Capitulare missorum generale 802 initio 33.18, ed. Alfred Boretius, MGH, Legum Sectio II,
Capitularia regum Francorum 1 (Hannover, 1883), p. 95.15-17: "Et ut in claustra vel monasterium
earum vir nullus intret, nisi presbiter propter Visitationen! infìrmarum cum testimonio intret, vel ad

missam tantum, et statim exeat." Capitularia ecclesiastica ad Salz data a. 803-804 42.5, ed. Alfred
Boretius, MGH, Legum Sectio II, Capitularia regum Francorum 1 (Hannover, 1883), p. 119.30: "Ut
nullus in monasterio puellarum vel ancillarum Dei intrare praesumat."
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124 Contreni
women.120 The Vita Liutbergae mentions that its heroine taught chant to young girls,

but such direct evidence is rare.121 A number of sources, however, do shed indirect

light on schooling for women. Gisela and Rotrud wrote to Alcuin after they had
already tried to understand John's gospel by tackling Augustine's commentary on
their own. Paschasius Radbertus, who had been raised as an orphan by the nuns at
Soissons and received his early education from them, wrote in addition to the treatise

on the Assumption two other works at the request of the Soissons community.122
These kinds of interactions testify to a high level of intellectual inquiry and to study

programs in female monasteries. Women also functioned as teachers outside
monastic walls. Wiborada, a female hermit, taught Oudalricus, a young monk from St.

Gall.123 In villages around the monastery of St. Riquier women ( geniciariae ) helped
prepare children for participation in liturgical processions.124 Hincmar of Reims must

have anticipated that girls would be taught by women when he prohibited them from

attending the priest's school along with boys.

The most visible female teacher of the Carolingian period is also its only known
female author. Dhuoda's case is made even more remarkable by her lay status. She
wrote her Liber manualis in the early 840s to instruct her son, William, in a way of life

that blended Christian principles with the aristocratic virtues of family loyalty and
respect for paternal authority. That she expected her sixteen-year-old son to read her

book and went on to urge him to read the books of the learned masters to learn more

about God suggests that William was himself well-educated and that Dhuoda may

120 For magistra, see Fehlin, Steven A. Stofferahn, "Changing Views of Carolingian Women's Literary

Culture: The Evidence from Essen," Early Medieval Europe 8 ( 1999), 69-97.

121 Vita sanctae Liutbirgae 35, ed. Georg H. Pertz, MGH SS 4 (Hannover, 1841), p. 164.6-12: "Cui ad

divini operis implementum, quibus ilia iugiter summo inhaerebat studio, puellas eleganti forma
transmiserat, quas ilia et in psalmodiis et in artifìciosis operibus educaverat, et edoctas liberiate
concessa seu ad propinquos, sive vellent, ire permisit." See Valerie L. Garver, "Learned Women?
Liutberga and the Instruction of Carolingian Women," in Lay Intellectuals in the Carolingian World (as

in n. 1), pp. 121-38.

122 Expositio in Psalmum XLIV, PL 120:993-1060; De partu Virginis, ed. E. Ann Matter, CCCM 56C

(Turnhout, 1985), pp. 47-89. For female monastic learning, see now Felice Lifshitz, Religious Women

in Early Carolingian Francia: A Study of Manuscript and Monastic Culture, Fordham Series in Medieval

Studies (New York, 2014).

123 Hartmann, Vita sanctae Wiboradae 39, ed. Georg H. Pertz, MGH SS 4 (Hannover, 1841), p. 456.19-

21: "Quidam iuvenis monachus in venerandi patris nostri Galli congregatione, Oudalricus nomine, sub

scolari disciplina degebat."

124 Angilbert, Institutio de diuersitate ojficiorum 9, ed. Kassius Hallinger, Maria Wegener, and
Hieronymus Frank, Corpus Consuetudinum Monasticarum 1 (Sieburg, 1963), p. 298, lines 12 - 16:
"Nam pueri forinseci et puellae sine litteris auxilium habeant de scolariis et geniciariis, ut in his, que

ceperant, et sciunt psallentes existere possint, donee ilia, quae dicta sunt, impleantur, ut precedentes et

sequentes haec omnia audientes deo omnipotenti référant grates."

This content downloaded from 143.215.137.43 on Thu, 06 Feb 2020 16:33:16 UTC
All use subject to https://about.jstor.org/terms



Learning for God 1 25
have been his first teacher.125 The roster of lay women who participated in literary
culture extends beyond Dhuoda. Judith, the second wife of Louis the Pious,
impressed contemporaries with her intellect. Her granddaughters, the three daughters

of Eberhard and Gisela of Friuli, inherited along with their brothers part of their
parents' extensive library of sixty-three books - one of the women received a copy of

the Lombard laws!126 The unnamed mother of Sado gave her son a copy of Aelius
Donatus's Ars maior , a book which she may have used herself.127 It is not surprising
that these women and others of high social and political status were educated.
Evidence of various sorts, however, has begun to fill in a picture of even wider
participation by women in the world of Carolingian learning.

Women active as scribes supplied the needs of their own communities as well as
those of other houses. The list of female writing centers, Chelles, Jouarre,
Remiremont, Säckingen, Poitiers, Herford, Soissons, Essen, Brescia,
Tauberbischofsheim, continues to grow. Nuns at Vreden and Neuenheerse copied
out reliquary tags and probably also books. The important "Corbie a-b" script which
survives in thirty-nine manuscripts and fragments has been attributed to the skill of

female scribes.128 Copying, with embroidery and working with cloth, could at one
level be viewed as manual labor which in the monastic routine along with reading and

125 Liber manualis 1.7. 2-7, ed. Pierre Riehe, Dhuoda : Manuel pour mon fils, Sources Chrétiennes 225

(Paris, 1975), p. 114: "Admoneo te etiam ... ut inter mundanas huius saeculi curas, plurima volumina

librorum tibi adquiri non pigeas." See M.A. Claussen, "Fathers of Power and Mothers of Authority:

Dhuoda and the Liber Manualis," French Historical Studies 19 (1996), 785-809, and Janet L. Nelson,

"Dhuoda," in Lay Intellectuals in the Carolingian World, ed. Wormald and Nelson (as in n. l), pp. 106-
20.

126 For Judith, see Mayke de Jong, "Exegesis for an Empress" (as in n. 105). Also, Pierre Riche, "Les

bibliothèques de trois aristocrates laïcs carolingiens," Le Moyen Age 69 (1963), 87-104; Paul J.E.
Kershaw, "Eberhard of Friuli: A Carolingian Lay Intellectual," in Lay Intellectuals in the Carolingian

World, ed. Wormald and Nelson (as in n. l), pp. 77-105.

127 Rosamond McKitterick, "A Ninth-Century Schoolbook from the Loire Valley: Phillipps MS 16308,"

Scriptorium 30 (1976), 225-31.

128 Bernhard Bischoff, "Die Kölner Nonnenhandschriften und das Skriptorium von Chelles," in
Bischoff, Mitt. Stud, (as in n. 59), 1:16-34; Rosamond McKitterick, "Frauen und Schriftlickheit im

Frühmittelalter," in Weibliche Lebensgestaltung im frühen Mittelalter, ed. Hans-Werner Goetz (Cologne,

1991), pp. 65-118; R. McKitterick, "Nuns' Scriptoria in England and Francia in the Eighth Century,"

Francia 19 (1992), 1-35; T. A. M. Bishop, "The Scribes of the Corbie a-b," in Charlemagne's Heir : New

Perspectives on the Reign of Louis the Pious (814-840), ed. Peter Godman and Roger Collins (Oxford,

1990), pp. 523-36; Alison I. Beach, Women As Scribes: Book Production and Monastic Reform in Twelfth-

Century Bavaria (Cambridge, 2004), pp. 8-21.
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126 Contreni
prayer was both pleasing to God and a useful antidote to idleness.129 In a more
mischievous vein, the nun Duda in an effort to depose her abbess had Huntbertus, a
priest and her lover, send letters around impugning the abbess. Duda undoubtedly
had a hand in composing the missives that, when discovered, revealed her plot.130

Religious communities of men and women were indeed centers of learning, but
tempered by frequent ritual feasting and drinking and relative abundance, not as
ascetic as we sometimes imagine.131 In this environment of convivium , life-long bonds

were forged between teachers and students and among fellow students. Their letters
are filled with reminiscences of connections forged in schools, Alcuin famously, but
many others as well.132

Carolingian teachers were far from the professional intellectuals Jacques Le Goff
detected in the High Middle Ages.133 Yet, they did share some sense of corporate
identity as instructors of young people. Martin of Laon identified himself as the

129 Institutio sanctimonialium Aquisgranensis (Concilium Aquisgranense a. 816) 39.14, ed. Werminghoff

(as in n. 115), p. 448.18-20: "Provideant etiam, ut otio vacare non possint, sed potius aut orationi aut

lectioni aut manuum operationi insistant aut certe divinis lectionibus aurem acomodent."

130 See Concilium apud Duziacum (13 Juni 874), ed. Wilfried Hartmann, MGH Die Konzilien der
karolingischen Teilreiche, 860-874, Concilia aevi Karolini 4 (Hannover 1998), pp. 579-96, and John J.

Contreni, "Women in the Age of Eriugena," Eriugena and Creation, ed. Willemien Otten and Michael

Allen (in press).

131 See John J. Contreni, "What Was Emperor Augustus Doing at a Carolingian Banquet (Anth. Lat.2

719f)?," Rheinisches Museum für Philologie 146, no. 3-4 (2003), 372-94; repr. in Contreni, Learning and

Culture (as in n. 52), ch. 4; Bernhard Bischoff, "Caritas-Lieder/' in Bischoff, Mitt. Stud, (as in n. 59),

2:56-73; and, D. A. Bullough, Friends, Neighbours and Fellow-Drinkers: Aspects of Community and

Conflict in the Early Medieval West, H.M. Chadwick Memorial Lectures 1 (Cambridge, 1991).

132 For Alcuin, see Bullough, Alcuin : Achievement and Reputation (as in n. 55), pp. 110-17; for Lupus of

Ferrières, Alberto Ricciardi, L'Epistolario di Lupo di Ferrières: Intellecttuali, relazioni culturali e politica

nell'età di Carlo il Calvo, Istituzioni e Società 7 (Spoleto, 2005), pp. 30-34, 91-94. See also among the

MGH epistolae variorum: Appendix adAlcuini epistolas 2, Sacerdos quidam (Candidus ?), "Epistola ad

amicos"; Epistolae variorum Carolo Magno regnante scriptae 39, Candidus, "Epistola ad amicum";
Epistolae variorum Carolo Magno regnante scriptae 41, Grammaticus quidam Germanicus, "Epistola

Sigeberto," ed. Diimmler, MGH Epp. 4 (as in n. 117), pp. 484-90, 557-61, 563-67; Epistolae variorum

26.2, "Epistola ad E. magistrům," ed. Dümmler, MGH Epp. 6 (as in n. 94), pp. 182-86. Also, Mayke de

Jong, "Growing Up in a Carolingian Monastery: Magister Hildemar and his Oblates," Journal of
Medieval History 9 (1983), 99-128; John J. Contreni, "The Carolingian School: Letters from the
Classroom," in Giovanni Scoto nel suo tempo (as in n. 105), pp. 81-111; repr. in Contreni, Carolingian

Learning (as in n. 58), ch. 11; John Van Engen, "Letters, the Lettered Voice, and Public Culture in the

Carolingian Era," in Scrivere e leggere nell'alto Medioevo, 2 vols., Settimane di Studi della Fondazione

Centro Italiano di Studi sull'alto Medioevo 49 (Spoleto, 2012), 1:403-25.

133 Jacques Le Goff, Les intellectuels au Moyen Âge, Le Temps qui Court (Paris, 1957). For a more

refined and useful understanding of "intellectual" in the medieval context, see Nelson, "Dhuoda" (as in

n. 125), pp. 106-8.
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Learning for God 1 27
"magister Laudunensis" - "Laon master/' Heiric used the title praeceptor to describe
his teachers, Haimo and Lupus. A reader of Augustine's sermons also remembered
Lupus as a praeceptor . Another reader attributed glosses on Aristotle's categories to
"Heiricus magister Remigii," while another remembered "Heiricus magister" in a
Juvenal gloss. Paulinus of Aquileia, Ardo, Mellinus, and Fehlin shared the
nomenclature that had come to designate those who instruct the young.134 Their
stature in their communities encouraged some of them to inscribe personal details in

the margins of ninth-century Easter tables alongside the names of important political

and ecclesiastical figures and the records of great natural and historical events.135 In the

tenth century, Gautbert, a monk perhaps of Auxerre, cast a glance backward over
three centuries to construct a continuous genealogy of masters who begat masters, a
Grammaticorum SiaSoffl. He began with the mission of Theodore and Hadrian to
Canterbury (668), continued with Aldhelm ofMalmesbury (d. 709) through Bede (d.
735) and another early master whose name was lost and then jumped straight into the

Carolingian world with Hrabanus Maurus (d. 856), Alcuin (d. 804), Smaragdus of St.
Mihiel (d. ca. 830), Theodulf of Orléans (d. 821), John Scottus (d. ca. 880), Bishop

Helias of Angoulême (861-875), Heiric of Auxerre (d. 876), Hucbald of St. Amand
(d. 930), Remigius of Auxerre (d. ca. 908), Bishop Gerlannus of Sens (d. 954), and
Bishop Guido of Auxerre (d. 961), Bishop Gauzbertus of Nevers (d. after 958), to
conclude with the more obscure Daoch "brittigena," Ambrose, Israel, Egroalis, and
Gontio.136 That the list is approximate at best and often fanciful does not diminish its

significance: only people of biblical and royal significance merited such treatment in
the early Middle Ages. Only in late antiquity and with Ausonius (ca. 310-ca. 395) can
we find a fuller celebration of teaching.137

134 Paulinus: Nicholas Everett, "Paulinus, the Carolingians, and famosissima Aquileia," in Paolino
ďAquileia e il contributo italiano all'Europa carolingia, ed. Paolo Chiesa (Udine, 2003), p. 119; Ardo:

"Epitaphium Ardonis," ed. Karl Strecker, MGH PLAC 4, fase. 3 (Berlin, 1923), p. 1031; Mellinus:
Angelomus of Luxeuil, Ad Epistolas Variorum Supplementum 5, ed. Dümmler (as in n. 94), p. 620.9;

Fehlin: Stofferahn, "Changing Views of Carolingian Women's Literary Culture" (as in n. 120). Magister

could also designate someone who trained young soldiers, but no Carolingian individual seems to be

associated with the title in that sense; see Bernard S. Bachrach, Early Carolingian Warfare: Prelude to

Empire (Philadelphia, 2001), pp. 71-74.

135 See Heirici monachi S. Germani Autisiodorensis Annales breves, ed. Georg Waitz, MGH SS 13
(Hannover, 1881), p. 80; Annales Laudunenses et sancti Vincentii Mettensis breves, ed. Oswald Holder-

Egger, MGH SS 15-2 (Hannover, 1888), pp. 1293-95; Annales sancti Maximini Trevirensis, ed. Georg

H. Pertz, MGH SS 4 (Hannover, 1841), pp. 5-7.

136 See Walter Berschin, Griechisch-Lateinisches Mittelalter von Hieronymus zu Nikolaus von Kues (Bern,

1980), pp. 150-51, for the text. The parenthetical dates are those of Berschin.

137 Commemorano professorum Burdigalensium, ed. Karl Schenkl, MGH AA 5.2 (Berlin, 1883), pp. 55-

71. (I am grateful to Michael Herren for this reference.)
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128 Contreni
Carolingian culture was, indeed, a creature of circumstance.138 But circumstances

allow their own kind of historical development. Lupus of Ferrières's years in far-
eastern Fulda studying under Hrabanus Maurus and alongside Godescalc of Orbais
continued to influence his intellectual agenda long after he returned to western
Francia. In the tenth century, the future Bishop Oswald of Worcester and York (971-
992) crossed the English Channel to join the monastic community at Fleury. These
contacts led to Abbo of Fleury's reverse journey to Ramsey, where he taught for two

years from 985-987. Oswald's biographer, Byrhtferth of Ramsey (ca.970-ca.1020), a
prolific author of varied interests, studied with Abbo and transmitted the Carolingian

tradition of computistical studies to Anglo-Saxon England.139 The immigration of
dozens of Irish teachers to the Carolingian kingdoms, including Josephus Scottus,
Murethach, Dicuil, Duncaht, Cadac-Andreas, Probus of Mainz, Martin of Laon,

Dungal, Clemens Scottus, John Scottus, Sedulius Scottus, and the less well
documented individuals whose names appear in the margins of Bern,
Burgerbibliothek MS 363, also contributed to the circumstantial nature of
Carolingian culture in many different ways.140 Circumstantial and peripatetic: any
roster of "people on the move" internally in Europe would be heavily populated with
scholars, teachers, and their students.141

Only rarely can we connect the dots from one generation to another and detect
actual continuity in Carolingian schools and education. The line that joins Haimo,
Heiric, and Remigius at Auxerre runs parallel to the line that links Martin, Bernard,
and Adelelm at Laon, but very few schools provide that kind of evidence over a half
century and more of stability, continuity, and resources. The texts produced in the
schools, however, do. They furnish the clearest evidence of what was characteristically

Carolingian about Carolingian education. The collection, organization, and
systematization of knowledge in book form is the principal achievement of
Carolingian schools and their teachers. The continuity of Carolingian education, so

138 See p. 107, above, for Richard E. Sullivan's remark.

139 For Byrhtferth, see Michael Lapidge in The Blackwell Encyclopaedia of Anglo-Saxon England (as in n.

23), pp. 78-79; for Oswald, see Lapidge in Blackwell Encyclopdia, p. 348; for Abbo of Fleury, see Marco

Mostert, Blackwell Encyclopedia, p. 3. For Byrhtferth's Enchiridion and substantial portions of his

computus, see Byrhtferth's Enchiridion, ed. P.S. Baker and M. Lapidge, Early English Text Society, s.s.

15 (Oxford, 1995).

140 John J. Contreni, "The Irish in the Western Carolingian Empire (According to James F. Kenney and

Bern, Burgerbibliothek 363)," in Die Iren und Europa im früheren Mittelalter, ed. Heinz Löwe, 2 vols.,

Veröffentlichungen des Europa Zentrums Tübingen, Kulturwissenschaftliche Reihe (Stuttgart, 1982),

2:758-98; repr. in Contreni, Carolingian Learning (as in n. 58), ch. 9.

141 See Michael McCormick, Origins of the European Economy: Communications and Commerce , AD

300-900 (Cambridge, 2001), p. 123, for the phrase and for an analysis, pp. 123-270, of the people who

moved between Carolingian Europe and Byzantium and the Caliphate.
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Learning for God 129
difficult to observe in human and institutional terms, is implicit in the texts teachers

and scholars created - in the Liber glossarum, in the Three- and Seven-Book
Computus, in the project to compile a compendium of biblical exegesis, in
Gisemundus's Corpus Agrimensorum Romanorumf and, perhaps most impressively, in

a set of glosses on Bede's De temporum ratione that began to take shape early in the
ninth century and evolved by the end of the century into a multi-generational summa

of Carolingian teaching on Bede.142

These texts and others like them constitute the tangible results of teachers'
dedication over a century and a half to the principles sketched out in Admonitio
generalis chapter 70 (72). Their books enabled Carolingian learning to survive the
challenges of personal and institutional dislocation, discontinuity, and disruption and
furnished a sturdy platform upon which masters and schools in the eleventh and
twelfth centuries would continue to build the house of European culture. That that
house would have odd angles, rooms in different styles, and in different paint schemes

owed something, too, to the vitality and fractious nature of Carolingian learning.

142 For the exegetical compendium, see n. 92. For Gisemundus, see Lucio Toneatto, "Note sulla
tradizione del Corpus Agrimensorum Romanorum: I. Contenuti e struttura dell'Ars Gromatica di
Gisemundus (IX sec.), Mélanges de l'École Française de Rome , Moyen Âge, Temps Modernes 94 (1982),

191-313. The same concern for organization and system also helped to inspire texts as different from

each other as the Pseudo-Isidorian Decretals and Benedict of Aniane's Codex regularum monasticarum

et canonicarum. The Bedan summa has been printed as glosses erroneously attributed to Byrhtferth of

Ramsey ( Brideferti Glossae ) in PL 90:187A-278A; see Contreni, "Bede's Scientific Works" (as in
n. 66).
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